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The Game of Silence
by Louise Erdrich

(second book in The Birchbark House Series)

Genre: Historical Fiction

Story Origin: Anishinabe (Ojibwa or Chippewa)
Setting: 1850 on an island in Lake Superior

Text Complexity: 900L

Grades: 4-6

Ages: 9-11 years

Guided Reading Level: W

ATOS Reading Level: 5.9

   Core Texts:

Poetry Speaks to Who I Am: 100 Poems of 
discovery, Inspiration, Independence, and 
Everything Else for Teens
Edited by Elise Paschen

•	 “Legacies” by Nikki Giovanni (Use with Part 1 and/or Part 2)
•	 “Alone” by Seigfreid Sassoon (Use with Part 4, Chapter 15)

Text Complexity: N/A

Grades: 7-12

Ages: 12-16 years

Guided Reading Level: N/A
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Storyboard & graphic novel templates

 Graphic Novel Storyboard Templates

   Core Texts: (continuned)

Graphic organizers

 Character Traits 
 Main Idea
 Point of View
 Puzzle Pieces
 Main Idea - Topic
 What do I Already Know

Assessment rubrics

 Learning Progression for Narrative Writing
 General Student Presentation Rubric

  Supporting Teacher Material for Differentiation and Scaffolded Supports:

Tiered vocabulary resources

 Word Web
 Word Meaning Graphic Organizer
 Vocabulary Map
 Vocabulary Chart
 Vocabulary Chart 2
 Tiered Vocabulary
 Choosing Words to Teach - Tier 1, 2, 3

RACE Assessment

 ACE Writing Rubric
 Constructed Response & Text Evidence

Indigenous Ingenuity: A Celebration of 
Traditional North American Knowledge
By Deidre Havrelock and Edward Kay

Genre: Juvenile Nonfiction

Author Origin: Saddle Creek Nation in Alberta, Canada

Lexile Level: NA

Grades: 3 - 7

Ages: 8 - 12 years

https://drive.google.com/file/d/1l4q5-nX9vUz8TRxjCkFZepzFqytq9s4x/view?usp=drive_link
https://drive.google.com/file/d/13MNVSQqo81Vu65c-Qnx2a-W2KVcRQQkq/view?usp=sharing
https://drive.google.com/file/d/1glkTF5j5C-JHjFGuELkU72vixR4UFsQv/view?usp=drive_link
https://drive.google.com/file/d/14Dlpoo9-U4-r47CHoGwivSbwqxUHHEVz/view?usp=drive_link
https://drive.google.com/file/d/1msoU4AOZ8igDL_fXnKsu43i9kWMnKQs7/view?usp=drive_link
https://drive.google.com/file/d/1A0lLtVZ1awOXS8T3akaOFG-3A6sMJHJf/view?usp=drive_link
https://drive.google.com/file/d/1Ucz7E2ikYIeZTwlfhAp30fdVqZKylCgg/view?usp=drive_link
https://drive.google.com/file/d/1Rsb9VA5Qyd85Dp4ch6XrQ3UZIOGOnJ6o/view?usp=drive_link
https://docs.google.com/document/d/12CjmQafGankGoc9Nb1SEnj0iB3stUYOf/edit?usp=drive_link&ouid=102212825834461203942&rtpof=true&sd=true
https://drive.google.com/file/d/1ZclLMYahP9Wyt4DGArihR7ubdNSp0yl_/view?usp=drive_link
https://drive.google.com/file/d/1ZRuOPyTfVVEnMlhs9siBDf8w9c9SPbYY/view?usp=drive_link
https://drive.google.com/file/d/1q4YS6oBJHdIwcTqmz2Z9EGNfz2bmQqVj/view?usp=drive_link
https://drive.google.com/file/d/1jk6g3srFCbbeH7x5gvXdS7fWmKSM9BzN/view?usp=drive_link
https://drive.google.com/file/d/1OrfdjFWFaI-8zb0Su4Qr8BCcGvIxDgI_/view?usp=drive_link
https://drive.google.com/file/d/1PQ_-lHljDuYqXL0GBF992BsANv79hn_x/view?usp=drive_link
https://docs.google.com/document/d/1OjAE_vDT6QdnzsD-cThfd3LhtQTKmWGn/edit?usp=drive_link&ouid=102212825834461203942&rtpof=true&sd=true
https://drive.google.com/file/d/177ryHS1aQn7tsxJGVdfs6IU7f_OZN99K/view?usp=drive_link
https://drive.google.com/file/d/1-LoPJJY2uFNfKDAG4bUZy6ta7n0GmExC/view?usp=drive_link
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STAGE 14/5th GRADE  - UNIT 3

DESIRED RESULTS

  Finding Big Ideas and Assessment Evidence @ NISN video

  Building EQs and EUs @ NISN video

RE
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N
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Students will read The Game of Silence, the second book in the Birchbark Series, that follows the 
main character Omakayas on her journey towards adulthood. In this book, Omakayas confronts 
many changes: the arrival of new community members whose homeland has been stolen, the 
visions and skill as a healer she is working to control, and eventually the forced removal of her 
own family from the island of Moningwanaykaning.  Students  will continue routines learned in 
the first unit (journaling from Omakayas’s perspective and responding to questions in the RACE 
format). Students will also consider the importance of the traditional stories embedded within the 
larger narrative of The Birchbark House Series. Students will then author their own fables that 
communicate a lesson they believe to be valuable.

Unit Overview:

https://www.youtube.com/watch?v=GgYm_4rjAT0&feature=youtu.be
https://www.youtube.com/watch?v=vfHsAoWT_Io&feature=youtu.be
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STAGE 14/5th GRADE  - UNIT 3

Essential Questions Enduring Understandings
(based on yearlong Big Idea)

•	 What changes am I experiencing on my 
journey as an adolescent?  

•	 How do my relationships, community, and 
culture provide me with guidance and 
insight on my journey towards adulthood?

•	 What role do stories play in helping us 
navigate change?

 

•	 Our families, friends, communities and cultures 
can support us in developing a vision for our 
journey towards adulthood. 

•	 Our life journey is shaped by the environment 
that surrounds us.

•	 Strong ideas about texts are supported 
with evidence that is skillfully quoted or 
paraphrased.

•	 Identity: How can students identify 
with contemporary Native American 
children’s and Young Adult literature?

•	 Joy: What is joy in our communities?
•	 Resilience: Where can we find 

resilience and lived experiences in 
Native American literature?

•	 Action: How will students provide 
informational texts to be shared in their 
communities?

 
Unit Key Equity Terms: 

• Identity      • Culture      • Cycles of loss and renewal      • Culture Resilience      • Settler Colonialism

https://www.racialequitytools.org/glossary


NATIVE LITERATURE
PROGRAM DESIGN  

Native Literature Program Design • Revised May 2024 • Unit 3 for 4th/5th Grade Page 7

STAGE 14/5th GRADE  - UNIT 3

Anchor Standards - 4th Grade

  English Language Arts Anchor Standards

Reading
Literature or
Informational 

CCSS.ELA-LITERACY.RL.4.1: Refer to details and examples in a text when 
explaining what the text says explicitly and when drawing inferences from the text.

CCSS.ELA-LITERACY.RL.4.2: Determine a theme of a story, drama, or poem 
from details in the text; summarize the text.

CSS.ELA-LITERACY.RL.4.3: Describe in depth a character, setting, or event 
in a story or drama, drawing on specific details in the text (e.g., a character’s 
thoughts, words, or actions).

CSS.ELA-LITERACY.RL.4.4: Determine the meaning of words and phrases as 
they are used in a text, including those that allude to significant characters found 
in mythology (e.g., Herculean).

CSS.ELA-LITERACY.RL.4.6: Compare and contrast the point of view from 
which different stories are narrated, including the difference between first- and 
third-person narrations.

CCSS.ELA-LITERACY.RI.4.6: Compare and contrast a firsthand and secondhand 
account of the same event or topic; describe the differences in focus and the 
information provided.

CCSS.ELA-LITERACY.RI.4.7: Interpret information presented visually, orally, 
or quantitatively (e.g., in charts, graphs, diagrams, time lines, animations, or 
interactive elements on Web pages) and explain how the information contributes to 
an understanding of the text in which it appears.

CCSS.ELA-LITERACY.RI.4.9: Integrate information from two texts on the same 
topic in order to write or speak about the subject knowledgeably.

As the NISN Curriculum was developed, Teacher Designers aligned content utilizing the Common Core 
State Standards (CCSS). As an open source document, we recognize that as a user, you may not reside 
where CCSS are utilized. Please utilize the language from the CCSS below to find alignment with the 
teaching standards for your local area or consult your state’s crosswalk documents aligned to the CCSS.

http://www.corestandards.org/ELA-Literacy/CCRA/R/
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STAGE 14/5th GRADE  - UNIT 3

Writing CCSS.ELA-LITERACY.W.4.2: Write informative/explanatory texts to examine a 
topic and convey ideas and information clearly.

CCSS.ELA-LITERACY.W.4.3: Write narratives to develop real or imagined 
experiences or events using effective technique, descriptive details, and clear 
event sequences.

CCSS.ELA-LITERACY.W.4.5: With guidance and support from peers and adults, 
develop and strengthen writing as needed by planning, revising, and editing.

CCSS.ELA-LITERACY.W.4.6: With some guidance and support from adults, 
use technology, including the Internet, to produce and publish writing as well 
as to interact and collaborate with others; demonstrate sufficient command of 
keyboarding skills to type a minimum of one page in a single sitting.

CCSS.ELA-LITERACY.W.4.7: Conduct short research projects that build 
knowledge through investigation of different aspects of a topic.

CCSS.ELA-LITERACY.W.4.8: Recall relevant information from experiences 
or gather relevant information from print and digital sources; take notes and 
categorize information, and provide a list of sources.

CCSS.ELA-LITERACY.W.4.9: Draw evidence from literary or informational texts to 
support analysis, reflection, and research.

CCSS.ELA-LITERACY.W.4.10: Write routinely over extended time frames (time 
for research, reflection, and revision) and shorter time frames (a single sitting or a 
day or two) for a range of discipline-specific tasks, purposes, and audiences.

Speaking
and
Listening

CCSS.ELA-LITERACY.SL.4.1: Engage effectively in a range of collaborative 
discussions (one-on-one, in groups, and teacher-led) with diverse partners on 
grade 4 topics and texts, building on others’ ideas and expressing their own clearly.

CCSS.ELA-LITERACY.SL.4.2: Paraphrase portions of a text read aloud 
or information presented in diverse media and formats, including visually, 
quantitatively, and orally.

CCSS.ELA-LITERACY.SL.4.3: Identify the reasons and evidence a speaker 
provides to support particular points.

CCSS.ELA-LITERACY.SL.4.4: Report on a topic or text, tell a story, or recount 
an experience in an organized manner, using appropriate facts and relevant, 
descriptive details to support main ideas or themes; speak clearly at an 
understandable pace.

 Anchor Standards - 4th Grade (continued)
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STAGE 14/5th GRADE  - UNIT 3

 Anchor Standards - 4th Grade (continued)

Language CCSS.ELA-LITERACY.L.4.4: Determine or clarify the meaning of unknown and 
multiple-meaning words and phrases based on grade 4 reading and content, 
choosing flexibly from a range of strategies.

CCSS.ELA-LITERACY.L.4.4.a: Use context (e.g., definitions, examples, or 
restatements in text) as a clue to the meaning of a word or phrase.

CCSS.ELA-LITERACY.L.4.4.b: Use common, grade-appropriate Greek and Latin 
affixes and roots as clues to the meaning of a word (e.g., telegraph, photograph, 
autograph).

CCSS.ELA-LITERACY.L.4.4.c: Consult reference materials (e.g., dictionaries, 
glossaries, thesauruses), both print and digital, to find the pronunciation and 
determine or clarify the precise meaning of key words and phrases.

CCSS.ELA-LITERACY.L.4.5: Demonstrate understanding of figurative language, 
word relationships, and nuances in word meanings.

CCSS.ELA-LITERACY.L.4.5.A:Explain the meaning of simple similes and 
metaphors (e.g., as pretty as a picture) in context.

CCSS.ELA-LITERACY.L.4.5.B:Recognize and explain the meaning of common 
idioms, adages, and proverbs.

CCSS.ELA-LITERACY.L.4.5.C:Demonstrate understanding of words by relating 
them to their opposites (antonyms) and to words with similar but not identical 
meanings (synonyms).

CCSS.ELA-LITERACY.L.4.6: Acquire and use accurately grade-appropriate 
general academic and domain-specific words and phrases, including those 
that signal precise actions, emotions, or states of being (e.g., quizzed, whined, 
stammered) and that are basic to a particular topic (e.g., wildlife, conservation, and 
endangered when discussing animal preservation).
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STAGE 14/5th GRADE  - UNIT 3

Anchor Standards - 5th Grade

  English Language Arts Anchor Standards

Reading
Literature or
Informational 

CCSS.ELA-LITERACY.RL.5.1: Quote accurately from a text when explaining what 
the text says explicitly and when drawing inferences from the text.

CCSS.ELA-LITERACY.RL.5.2: Determine a theme of a story, drama, or poem 
from details in the text, including how characters in a story or drama respond to 
challenges or how the speaker in a poem reflects upon a topic; summarize the 
text.

CCSS.ELA-LITERACY.RL.5.3: Compare and contrast two or more characters, 
settings, or events in a story or drama, drawing on specific details in the text (e.g., 
how characters interact).

CCSS.ELA-LITERACY.RL.5.4: Determine the meaning of words and phrases 
as they are used in a text, including figurative language such as metaphors and 
similes.

CCSS.ELA-LITERACY.RL.5.6: Describe how a narrator’s or speaker’s point of 
view influences how events are described.

CCSS.ELA-LITERACY.RL.5.6: Analyze multiple accounts of the same event 
or topic, noting important similarities and differences in the point of view they 
represent.

CCSS.ELA-LITERACYY.RL.5.7: Draw on information from multiple print or digital 
sources, demonstrating the ability to locate an answer to a question quickly or to 
solve a problem efficiently.

CCSS.ELA-LITERACYY.RL.5.9: Integrate information from several texts on the 
same topic in order to write or speak about the subject knowledgeably.

http://www.corestandards.org/ELA-Literacy/CCRA/R/
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STAGE 14/5th GRADE  - UNIT 3

Writing CCSS.ELA-LITERACY.W.5.2: Write informative/explanatory texts to examine a 
topic and convey ideas and information clearly.

CCSS.ELA-LITERACY.W.5.3: Write narratives to develop real or imagined 
experiences or events using effective technique. descriptive details, and clear 
event sequences.

CCSS.ELA-LITERACY.W.5.5: With guidance and support from peers and adults, 
develop and strengthen writing as needed by planning, revising, editing, rewriting, 
or trying a new approach.

CCSS.ELA-LITERACY.W.5.6: With some guidance and support from adults, 
use technology, including the Internet, to produce and publish writing as well 
as to interact and collaborate with others; demonstrate sufficient command of 
keyboarding skills to type a minimum of two pages in a single sitting.

CCSS.ELA-LITERACY.W.5.7: Conduct short research projects that use several 
sources to build knowledge through investigation of different aspects of a topic.

CCSS.ELA-LITERACY.W.5.8: Recall relevant information from experiences 
or gather relevant information from print and digital sources; summarize or 
paraphrase information in notes and finished work, and provide a list of sources.

CCSS.ELA-LITERACY.W.5.9: Draw evidence from literary or informational texts to 
support analysis, reflection, and research.

CCSS.ELA-LITERACY.W.5.10: Write routinely over extended time frames (time 
for research, reflection, and revision) and shorter time frames (a single sitting or a 
day or two) for a range of discipline-specific tasks, purposes, and audiences.

Speaking
and
Listening

CCSS.ELA-LITERACY.SL.5.1: Engage effectively in a range of collaborative 
discussions (one-on-one. in groups, and teacher-led) with diverse partners on 
grade 5 topics and texts, building on others’ ideas and expressing their own clearly.

CCSS.ELA-LITERACY.SL.5.2: Summarize written a text read aloud or information 
presented in diverse media and formats, including visually, quantitatively, and orally.

CCSS.ELA-LITERACY.SL.5.3: Summarize the points a speaker makes and 
explain how each claim is supported by reasons and evidence.

CCSS.ELA-LITERACY.SL.5.4: Report on a topic or text or present an opinion, 
sequencing ideas logically and using appropriate facts and relevant, descriptive 
details to support main ideas or themes; speak clearly at an understandable pace.

 Anchor Standards - 5th Grade (continued)
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STAGE 14/5th GRADE  - UNIT 3

 Anchor Standards - 5th Grade (continued)

Language CCSS.ELA-LITERACY.L.5.4: Determine or clarify the meaning of unknown and 
multiplemeaning words and phrases based on grade 5 reading and content, 
choosing flexibly from a range of strategies.

CCSS.ELA-LITERACY.L.5.4.a: Use context (e.g., cause/effect relationships and
comparisons in text) as a clue to the meaning of a word or phrase.

CCSS.ELA-LITERACY.L.5.4.b: Use common, grade-appropriate Greek and 
Latin affixes and roots as clues to the meaning of a word (e.g., photograph. 
photosynthesis).

CCSS.ELA-LITERACY.L.5.4.c: Consult reference materials (e.g., dictionaries, 
glossaries, thesauruses), both print and digital, to find the pronunciation and 
determine or clarify the precise meaning of key words and phrases.

CCSS.ELA-LITERACY.L.5.5: Demonstrate understanding of figurative language, 
word relationships, and nuances in word meanings.

CCSS.ELA-LITERACY.L.5.5.a: Interpret figurative language, including similes and 
metaphors, in context.

CCSS.ELA-LITERACY.L.5.5.b: Recognize and explain the meaning of common 
idioms, adages, and proverbs.

CCSS.ELA-LITERACY.L.5.5.c: Use the relationship between particular words 
(e.g., synonyms, antonyms, homographs) to better understand each of the words.

CCSS.ELA-LITERACY.L.5.6: Acquire and accurately use grade-appropriate 
general academic and domain-specific words and phrases, including those that 
signal contrast, addition, and other logical relationships (e.g., however, although, 
nevertheless, similarly, moreover, in addition).
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STAGE 14/5th GRADE  - UNIT 3

 English Language Development Standards:

• Standard 1: English language learners communicate for social and Instructional purposes within 
the school setting 

•	 ELD-SI.4-12.Inform
	◦ Define and classify facts and interpretations; determine what is known vs. unknown
	◦ Describe the parts and wholes of a system
	◦ Sort, clarify, and summarize relationships
	◦ Summarize most important aspects of information

•	 ELD-SI.4-12.Explain 
	◦ Generate and convey initial thinking
	◦ Follow and describe cycles and sequences of steps or procedures and their causes and effects
	◦ Compare changing variables, factors, and circumstances
	◦ Offer alternatives to extend or deepen awareness of factors that contribute to particular outcomes
	◦ Act on feedback to revise understandings of how or why something is or works in particular ways

• Standard 2: English language learners communicate information, ideas, and concepts necessary 
for academic success in the content area of Language Arts 

•	 ELD-LA.4-5.Narrate.Interpretive (Listening, Reading, Viewing)
	◦ Interpret language arts narratives by

	- Identifying a theme from details 
	- Analyzing how character attributes and actions develop across event sequences 
	- Determining the meaning of words and phrases used in texts, including figurative 

language, such as metaphors and similes

•	 ELD-LA.4-5.Narrate.Expressive (Speaking, writing, representing) 
	◦ Construct language arts narratives that 

	- Orient audience to context 
	- Develop and describe characters and their relationships 
	- Develop story with complication and resolution, time and event sequences
	- Engage and adjust for audience

 ELD Standards

Links to WIDA

 American Indian English Language Learners 
 Full 2020 Framework
 Grades 4-5

https://wida.wisc.edu/sites/default/files/resource/FocusOn-American-Indian-ELLs.pdf
https://wida.wisc.edu/sites/default/files/resource/WIDA-ELD-Standards-Framework-2020.pdf
https://wida.wisc.edu/sites/default/files/resource/WIDA-ELD-Standards-Framework-2020-Edition-Grades-4-5.pdf
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STAGE 14/5th GRADE  - UNIT 3

• Standard 5: English language learners communicate information, ideas, and concepts necessary 
for academic success in the content area of Social Studies  

•	 ELD-SS.4-5.Explain.Interpretive (Listening, Reading, Viewing)
	◦ Interpret social studies explanations by

	-  Determining different opinions in sources for answering compelling and supporting 
questions about phenomena or events

	- Analyzing sources for a series of contributing factors or causes
	- Evaluating disciplinary concepts and ideas that are open to different interpretations

•	 ELD-SS.4-5.Explain.Expressive (Speaking, writing, representing) 
	◦ Construct social studies explanations that 

	- Introduce phenomena or events
	- Describe components, order, causes and effects, or cycles using relevant examples and 

details, probable causes and effects of developments or events

 English Language Development Standards: (continued)

PART 1-3: Domain Focus: Listening, Speaking, Reading & Writing

Key Language Use: Explain & Inform

Sheltering Strategies:

Listening: provide visually-supported key words and their meaning, check in 
for understanding using leveled questioning

Speaking: model language and expected language functions (how they should 
be using language), provide opportunities for peer to peer interaction, provide 
sufficient wait time to allow students to formulate ideas in English, provide 
sentence stems of frames to support the level of DOK expected in student’s 
speech

Reading: preview text complexity and vocabulary, provide graphic organizer 
such as story maps and organizers for words and meanings (e.g.Frayer 
model), provide audio version of book or read aloud to provide access, provide 
pictures of complex words to provide comprehension, check in frequently for 
comprehension, plan for peer partner reading for oral language rehearsal.

Writing: use chart of language cues for explaining and informing, allow multiple 
options for students to share and represent their ideas using other languages, 
drawings, or sketches, provide graphic organizers to support writing

https://static.pdesas.org/content/documents/m1-slide_19_dok_wheel_slide.pdf
https://www.theteachertoolkit.com/index.php/tool/frayer-model
https://www.theteachertoolkit.com/index.php/tool/frayer-model
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STAGE 14/5th GRADE  - UNIT 3

PART 4: Domain Focus: Listening, Speaking, Reading & Writing

Key Language Use: Explain & Inform

Sheltering Strategies:

Reading: preview text complexity and vocabulary, provide graphic organizer 
such as story maps and organizers for words and meanings (e.g.Frayer 
model), provide audio version of book or read aloud to provide access, 
provide pictures of complex words to provide comprehension, check 
in frequently for comprehension, plan for peer partner reading for oral 
language rehearsal

Writing: use chart of language cues for explaining and informing, allow 
multiple options for students to share and represent their ideas using other 
languages, drawings, or sketches, provide graphic organizers to support 
writing, provide step-by-step process for essay writing and research writing, 
provide exemplars of both types of writing

 English Language Development Standards: (continued)

https://www.theteachertoolkit.com/index.php/tool/frayer-model
https://www.theteachertoolkit.com/index.php/tool/frayer-model
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STAGE 24/5th GRADE  - UNIT 3

Transfer Statement: 
We want our students to learn and comprehend the way in which Native Literature about the 
journey towards adulthood connects with their lived experiences, so that in the long-run, on 
their own, they will be able to pursue a sustaining vision for their adolescent journey that is 
rooted in family, culture, community and their own self-identities.

ASSESSMENT EVIDENCE
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STAGE 24/5th GRADE  - UNIT 3

 Goal: Students will consider the importance of the traditional stories embedded within 
the larger narrative of The Birchbark House Series. Students will then author their 
own fables that communicate a lesson they believe to be valuable.

 Role: Throughout the Birchbark House Series, Louise Erdrich incorporates traditional 
stories within the larger narrative. Often these stories teach a lesson or provide 
guidance to the characters. Your role, as an author, is to identify a lesson or area 
of guidance and build an engaging fable around that lesson with indigenous 
animals from the region of the country you reside. As a storyteller, you will need 
to weave in descriptive details and dialog that keep the audience engaged while 
teaching a lesson.  

 Audience: Students will then publish and share their writing with classmates in a

 
read-around, a strategy that creates a safe space for students to share their 

writing with each other.

 Scenario: As a storyteller, you will need to identify all the key elements of your story; the 
setting, the characters (traits, details and descriptions), the lesson, guidance or 
moral to be taught, and the timeline and events (beginning, middle and ending, 
key elements of dialog and other elements of writing. You will need to weave all 
the descriptive details and story elements together to become an engaging fable 
that your audiences will adore! 

Product: Part 1: Students will write their own fable that includes animal characters. They 
will utilize narrative techniques, including dialogue and description, to write an 
engaging story. (75 points)
Part 2: Students will also write a reflection about the life lesson in their story and 
explain why they believe this lesson is important. (25 points)

Assessment for Writing Rubric:
 Learning Progression for Narrative Writing PreK-6 from Lucy Calkins
 

Performance Assessment    
 
Use GRASPS

https://choiceliteracy.com/article/the-read-around-raising-writers/
https://drive.google.com/file/d/1HcnY_irWx9wmSe-mNM6Pn4dp84XAPftJ/view?usp=share_link
https://jaymctighe.com/downloads/GRASPS-Design-sheets.pdf
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Week 1: Identify a lesson, moral or element of guidance

Week 1-2: Develop characters and traits, identify indigenous animals and their traits, timeline, 
and setting (elements of a story).

Week 2: Develop the plot and rough drafty draft (Consider creating a storyboard).

Week 3: 1st draft 
Consider 1:1 or small group critique or writing conferences to provide student 
guidance and feedback.

Week 4-5: 2nd draft
Consider 1:1 or small group critique or writing conferences to provide student 
guidance and feedback. 
Revise and add more descriptive details.

Week 6: 3rd and final draft (polished and ready to publish)
Part 2: Written Reflection

After Week 6: Author’s Presentations

Standards: Writing: 
Grade 4: 4.W.3, 4.W.5, 4.W.6, 4.W.7,and 4.W.8
Grade 5: 5.W.3, 5.W.5, 5.W.6, 5.W.7, and 5.W.8
Grade 6: 6.W.3, 6.W.4, 6.W.5, 6.W.6

Speaking and Listening: 
Grade 4: 4.SL.2 and 4.SL.4
Grade 5: 5.SL.2 and 5.SL.4
Grade 6: 6.SL.2, 6.SL.4, and 6.SL.6

Language: 
*Focus on Conventions of Standard English and Knowledge of Language

Grade 4: 4.L.1, 4.L.2, and 4.L.3 
Grade 5: 5.L.1, 5.L.2, and 5.L.3 

Performance Assessment (continued)

Suggested 6 - Week Timeline:
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Assessment Goals for English Language 

In the following chart, place your EL students by language proficiency level and by domain focus 
(speaking, listening, reading, writing) for assessing during the unit. Go to the ELD standard(s) 
(Grades 4-5 ELD Standards) that matches your unit, select the Key Language Use (Inform, 
Narrate, Explain, Argue), use the Proficiency Level Descriptors for either the Interpretive 
Communication Mode (Listening, Reading, and Viewing) and/or the Expressive Communication 
Mode (Speaking, Writing, and Representing) to narrow down to a specific focus for Discourse, 
Sentence, Word, and Phrase criteria to write specific goals for your students that align with the 
outcome for the unit.	
			   	
(There are a few examples in the chart that should be removed and replaced with your own 
students.)

 Can-Do-Name-Chart Language Proficiency Levels

Domain (Speaking, Writing, Listening, Reading, Viewing, Representing): Writing & Speaking 

ELD Standard(s): (1) Social and Instructional Language (2) Language for Language Arts (3) 
Language for Social Studies

Key Language Use (Inform, Narrate, Explain, Argue): Inform

Discourse Focus (0rganization, cohesion, or density of language): Cohesion of Language
Sentence (grammatical complexity)
Word, Phrase (precision of language)

https://wida.wisc.edu/sites/default/files/resource/WIDA-ELD-Standards-Framework-2020-Edition-Grades-4-5.pdf
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 Can-Do-Name-Chart Language Proficiency Levels (continued)

Language
Proficiency
Level

Students Language Proficiency Level Criteria
Assessment Verb: Inform            
by: Writing & Speaking

Goals: 1) create a timeline of yourself and 
your Core Values 2) present to the classroom 
community and families

Able to Do Next Proficiency Level

Level 1
Entering

Level 2
Emerging

Writing Scores:
Student A (2.3)
Student B (2.4)
Student C (2.2)

Discourse: Cohesion of Language
Connect ideas across a whole text through
•	 few frequently used cohesive devices, 

(repetition is mostly used or predictable 
frames)

SENTENCE Grammatical complexity
Extend or enhance meanings through	
•	 sentence fragments 	

WORD, PHRASE Precision of language	
Create precise meanings through everyday, 
cross-disciplinary, and technical language with	
•	 few frequently used words and phrases with 

emerging precision 

Discourse: Cohesion of Language
Connect ideas across a whole text through
•	 some frequently used cohesive devices 

(demonstratives) 
SENTENCE Grammatical complexity 
Extend or enhance meanings through		
•	 sentence fragments and emerging use of 

simple sentences 		
WORD, PHRASE Precision of language 	
Create precise meanings through everyday, 
cross-disciplinary, and technical language with	
•	 some frequently used words and phrases 

with some precision 

Level 3
Developing

Speaking 
Scores:
Student A (3.0)
Student B (3.4)
Student C (3.2)

Discourse: Cohesion of Language
Connect ideas across a whole text through
•	 some frequently used cohesive devices 

(demonstratives) 
SENTENCE Grammatical complexity
Extend or enhance meanings through	
•	 sentence fragments and emerging use of 

simple sentences 	
WORD, PHRASE Precision of language	
Create precise meanings through everyday, 
cross-disciplinary, and technical language with	
•	 some frequently used words and phrases 

with some precision 

Discourse: Cohesion of Language
Connect ideas across a whole text through
•	 some formulaic cohesive devices

       (pronoun referencing) 
SENTENCE Grammatical complexity 
Extend or enhance meanings through		
•	 simple sentences 		

WORD, PHRASE Precision of language 	
Create precise meanings through everyday, 
cross-disciplinary, and technical language with	
•	 a small repertoire of words and phrases with 

developing precision (best friend, the red 
ball)  

Level 4
Expanding

Level 5
Bridging

Level 6
Reaching
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A Note for Future Users and Teacher Designers: Thank you for your interest in the Native Literature 
Program! Please note that the resources in this document and the supporting folders are meant to 
be read and implemented with flexibility. When working in your particular context, this may mean 
adding texts or other resources in order to meet the needs and opportunities in your classroom. When 
using these resources and when planning for instruction, it is recommended to reference the lesson 
narratives, week-by-week slide decks and folder for “resources to use throughout the unit.”

SCOPE + SEQUENCE
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UNIT LAUNCH

Lesson Narrative: 

OPENING OF THE UNIT: The teacher should permanently post the overall Big Ideas, 
Enduring Understandings and Essential Questions (Big Ideas, EUs, and EQs act as spiraling 
constructs for students to use to unpack the readings and activities and make meaning and create 
coherence out of the unit from beginning to end. Best practice includes recording student answers 
to EQs throughout the unit as a primary method for checking understanding). A general overview of 
the unit timeline and closing GRASP projects should be shared.

Part A: 

At the launch, include an introduction to the Essential Questions, the Unit Grasp Project (Stage 2), 
the text and text features:

•	 Table of Contents - Like The Birchbark House, this text is told and organized into four seasonal 
parts. 

•	 (page 251-256) Glossary and Pronunciations Guide of Ojibwe Terms
•	 Extras beginning on page 257 include a) Letter from Louise Erdrich, b) Omakayas’s Map of 

Adventures and c) Make Your Own Family Tree

Part B: Close Reading of the Prologue  (pages ix - xiii)

Vocabulary and Word Meaning to Preview and Discuss:
•	 Clenched (page xi)
•	 “The love was a deep black hole, bitter and profound” (page x)

Close Reading
•	 First Reading: Get the Gist - What the Text Says  

Teacher read aloud or listen to a recorded reading, The Game of Silence: Prologue (6:15 min)
•	 Second Reading: Dig a Little Deeper - How the Text Says It 

Explore Vocabulary and Word Meaning
	◦ Clenched (page xi)
	◦ “The love was a deep black hole, bitter and profound” (page x)

•	 Third Reading: Put It All Together - What the Text Means 
(see the content on the following page)

https://youtu.be/hk9X67UQuxY?feature=shared
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UNIT LAUNCH

Third Reading: Put It All Together - What the Text Means

1.	On page x of the prologue, we are reintroduced to Omakayas’s closest family members as she 
waits on her favorite rock watching the jeemaanan approach. 

How does Omakayas describe her love for each?  
Draw a character diagram and label the characteristics as Omakayas describes.

2.	 (page xi - xii) As the jeemaanan, the canoes, got closer to the island Omakayas notes, “The 
picture is enlarged.” What does that mean? 

Stop, Chat and Jot
Like a detective, Omakayas looks for clues as to their identity. 

With your elbow partner, identify a  few key details and thoughts to share. Jot them down 
in your notebook and be ready to share out when asked. 

3.	 Inference Quick Write

Teacher Tip - 
Read aloud once and describe the prompt. Reread a second time asking students for any 
clarifying questions before getting started. You may need to discuss the word meaning of 
foreshadow and fate. Determine the time allocation for the quick write and if/how you want 
students to share their responses.

Prompt
At the close of the Prologue, Omakayas knows something is wrong but she doesn’t know 
what it is. The author foreshadows that her fate and the fate of her family would take a 
turn. 

Using your background knowledge and what you learned about the time period when 
reading The Birchbark House, what do you think this means? 
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Core Unit Values: 

• Respect      • Responsibility      • Generosity      • Perseverance

UNIT LAUNCH

Comprehension Strategies:

•	 Summarization helps students remember the sequence of key ideas and details. 
•	 Comparing and Contrasting characters and elements within the text helps students identify 

similarities and differences. 
•	 Inferences require students to look closely at text evidence and utilize reasoning to reach a 

conclusion or prediction.
•	 Having students examine text from a particular character’s point of view deepens 

comprehension and requires students to visualize the story key ideas and details.

Close Reading Strategies:

•	 Read aloud to the class for the first reading.
•	 Reading with partners and small groups for the second reading aligned to the pages of their 

chosen “choice board” activity. 
•	 Read to Self/Listen to Reading for the third reading to deepen understanding. This is done 

after the group activities. (See multimedia links for read alouds online.)

 
Key Equity Terms:

 

• Identity      • Culture      • Cycles of loss and renewal      • Culture Resilience      • Settler Colonialism

Pacing Notation:

Generally, the goal is to read two chapters per week. Therefore for Part 1, allocate three 
weeks, assuming 4 or more ELA classes per week. Remember you can be selective with which 
components within the Guided Notes/Interactive notebook you choose to utilize and localize. 

https://www.racialequitytools.org/glossary
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PART 1: NEEBIN/SUMMER
Chapters 1-6 (pages 1-96)

Teacher Tips - 
•	 This can be provided in print or digital form for students. 
•	 Use some, all or localize and adapt to your needs.
•	 Preview the contents of the interactive notebook to determine how you will structure the  

learning activities.

    Supporting Texts/Media for a Listening Library:

All links are from Dru Lattin’s recordings on YouTube.

•	 Chapter 1: The Raggedy Ones (13:15 minutes)
•	 Chapter 2: The Game of Silence (22:14 minutes)
•	 Chapter 3: Fish Soup (25:42 minutes)

Lesson Narrative: 

Introduce  The Game of Silence Guided Notes/Interactive Notebook Part 1. 
Students will use this as they read and will complete individual and group activities.

•	 Chapter 4: The Red Dog’s Puppies (22:01)
•	 Chapter 5: The Canoe Makers (9:57 minutes)
•	 Chapter 6: The Ricing Disasters (24:18 minutes)

The Game of Silence Part 1 Guided Notes and Writing Activities

Name ______________________________________ Dates _________Class Period ______

The Game of Silence Activities

DOODLE and
DIAGRAM
pages 17-18

Doodle some of the
treats in the pile for the
children who win the
Game of Silence.

Label the item and tag
who may want to win

the item.

Winning Strategy
PARTNER TALK

Describe some of the strategies
for Winning the Game of Silence
as described on pages 12-15

and pages 18-19.
Record 1-2 strategies in full
sentences on the right.

11

The Game of Silence Part 1 Guided Notes and Writing Activities

Name ______________________________________ Dates _________Class Period ______

Chapter 1 Discussion and Reflective Writing Prompts

STOP, JOT and SHARE
pages 1-2

Teacher Directions:
● Read aloud pages 1-2. Tell the students to listen for descriptive

details of the people as they approached and waded onto the
shore.

● After students complete the Stop and Jot, consider having them
share with an elbow partner or call on a few students to share
out a descriptive detail they heard.

Student Directions:

As you listen, write down
some of the descriptive
words the author chose to
paint the image in your
mind.

REFLECTIVE WRITING
Focus on CORE VALUES

pages 3-4

Teacher Directions:
● Share the Reflective Writing Prompt.
● Read aloud pages 3 - 4. Ask students if they were able to

identify any core values.
● Read aloud the pages a second time asking students to focus

on text evidence to support their core value to include in their
reflective writing.

Student Directions:
As you listen to how
Omakayas, her family, and
relatives greeted the
newcomers, what Core
Values can you see
demonstrated?

For each Core Value
include text evidence to
support your claim.

5

The Game of Silence Part 1 Guided Notes and Writing Activities

Name ______________________________________ Dates _________Class Period ______

The Game of Silence Activities

DOODLE and
DIAGRAM
pages 17-18

Doodle some of the
treats in the pile for the
children who win the
Game of Silence.

Label the item and tag
who may want to win

the item.

Winning Strategy
PARTNER TALK

Describe some of the strategies
for Winning the Game of Silence
as described on pages 12-15

and pages 18-19.
Record 1-2 strategies in full
sentences on the right.

11

https://youtu.be/PDsnfoQ03ak?feature=shared
https://youtu.be/kvqkQkHtsaM?feature=shared
https://youtu.be/DcS2Q3KdZ0U?feature=shared
https://docs.google.com/document/d/1d0GI3vT1UtDsR-UEoT3xB1CRFImdmbvi/edit?usp=drive_link&ouid=102212825834461203942&rtpof=true&sd=true
https://youtu.be/ncsMFWGV6O0?feature=shared
https://youtu.be/umHOQBcRQAk?feature=shared
https://youtu.be/SKzj8-LQxVE?feature=shared
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Teacher Tip: As you pre-read the text and prep, identify words  that will be challenging (Tier 2 
(sophisticated language-use) words and Tier 3) for your students and include in your discussions 
and vocabulary/word work activities. As you encounter native language words (Tier 3), guide 
students to use the Ojibwe glossary in the back of their text and then reread the passage to 
deepen understanding. Encourage students to connect the Native language vocabulary to 
vocabulary in their own language.

To learn more about tiered vocabulary:
 Tiered Vocabulary Anchor Chart
 Description and examples of Tiers 1-3

Graphic organizers for vocabulary:
 Word Web
 Word Meaning Graphic Organizer
 Vocabulary Map

•	 Chapter 1: (page 3) raggedy, wolfishly, explosive 
words, (page 4) intrigue, (page 6) flushed

•	 Chapter 2: (page 15) forfeit, (page 17) rangy, 
(page 18) deign, and (page 22) frowzy

•	 Chapter 3: (page 33) warier,  (page 36) slough, 
(page 41) to lament, (page 46) excited intrigue, 
(page 47) hoisted their dresses

•	 Chapter 4: (page 52) momentous, bolting, and 
nonchalant, (page 54) motherly alarm,  (page 58) 
arrested motion and (page 62) trounced

•	 Chapter 5: (page 68) sever the root , (page 69) 
smiled with a wan grace, and (page 71) mottled 
and sheath

•	 Chapter 6: 
 
Teacher Tip - Focus on the  word’s 
meaning in the context of phrases.

(page 74) fussily applied
(page 75) fairly flew
(page 75) bustle of activity
(page 76) spoke with derision
(page 78) the laden rice stalks
(page 80) roused
(page 81) “Her heart was stuffed with 
prickles of shame”. 
(page 83) ominous tinge
(page 89) froth of whitecaps

Vocabulary Space is included within the Guided Note Template
for students to work on vocabulary and word meaning.

PART 1: NEEBIN/SUMMER
Chapters 1-6 (pages 1-96)

Lesson Question:

How can I apply close reading strategies to better understand how the 
author is using stories to help me navigate and understand change? 

https://drive.google.com/file/d/1ISm2NGXipbFFtP5zXCTwmus-Ojmnn2Zt/view?usp=share_link
https://docs.google.com/document/d/1JLZUg3JtAKM80I83Nl0JJIrC5XDrQOME/edit?usp=share_link&ouid=102212825834461203942&rtpof=true&sd=true
https://drive.google.com/file/d/1ndieRmaikSuk-mm9oSeiIZVu3E-iFuBI/view?usp=share_link
https://drive.google.com/file/d/1tC3fw5PLiiG6wMu5tR0a05IqomZhtJ38/view?usp=share_link
https://drive.google.com/file/d/1VViN7Uki4oaz3ROGQz6YvXKJ7TaO3XMx/view?usp=share_link
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Chapter 1: The Raggedy Ones (pages 1-11) 

Pages 2-7 in the Guided Notes/Interactive Notebook. 
•	 Vocabulary and Word Meaning - pages 2-3
•	 Characters and their Traits - page 4
•	 Stop, Jot and Share - page 5
•	 Reflective Writing - pages 5-6
•	 Close Reading with Class Discussion on Key Ideas and Details - page 6
•	 Weekly Journal Entry - Summarization and Point of View - page 7

Opportunities for Assessment: Chapter 1

•	 Vocabulary Work
•	 Characters and Character Traits
•	 Discussion participation

•	 Reflective Writing Prompts
•	 Weekly Journal Entry

Chapter 2: The Game of Silence (pages 12-30) 

Pages 8-17 in the Guided Notes/Interactive Notebook.
•	 Vocabulary and Word Meaning - page 8
•	 The Game of Silence Elbow Talk and Reflective Writing - page 9
•	 Class Discussion: Inference and Context Clues - page 10
•	 The Game of Silence Doodle and Diagram and Winning Strategies Partner Talk/ Writing - page 11
•	 Class Discussion: Impending Threats - Inference - page 12
•	 Ways of Preserving the Word- Small Group Compare and Contrast Stop and Jot - pages 13-14
•	 Close Reading, Table Discussions and Reflective Writing: Drawing Conclusions from Key Ideas 

and Details - page 15
•	 Mini Reading Response Prompts (Choice of 2) - page 16
•	 Weekly Journal Entry- Summarization, Inference and Point of View - page 17

Opportunities for Assessment: Chapter 2

•	 Vocabulary Work
•	 Discussion participation
•	 Reflective Writing Prompts
•	 Group Work - Compare and Contrast

•	 Close Reading Activities
•	 Reading Response Prompts
•	 Weekly Journal Entry

PART 1: NEEBIN/SUMMER
Chapters 1-6 (pages 1-96)
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Chapter 3: Fish Soup (pages 31-49) 

Pages 18-21 in the Guided Notes/Interactive Notebook.
•	 Vocabulary and Word Meaning - page 18
•	 Fish Soup Descriptive Writing and Illustration - page 19
•	 Close Reading Partner/ Triad Choice Board: Point of View/  Summarization - page 20
•	 Girls from Different Cultures Compare and Contrast - page 21

Chapter 4: The Red Dog’s Puppies (pages 67-73) 

Pages 22-28 in the Guided Notes/Interactive Notebook.
•	 Vocabulary and Word Meaning - page 22
•	 Red Dog’s Puppies Discussion and Reading Response Questions - page 23
•	 The Beautiful Sleepwalker Writing Assignment: Character Description - page 24
•	 Partner Talk, Class Discussion and Opinion Quick Write - page 25
•	 Pinch’s Prank- Draw and Describe Cause and Effect - page 26
•	 Sibling Interpersonal Connections: Quick Write, Partner Talk, and Share - page 27
•	 Stop and Jot and Weekly Journal Entry - page 28

Opportunities for Assessment: Chapter 4

•	 Vocabulary Work
•	 Reading Response Prompts
•	 Discussion participation
•	 Writing: Character Description

•	 Draw and Describe Cause and Effect
•	 Sibling Interpersonal Connections Activity
•	 Weekly Journal Writing

PART 1: NEEBIN/SUMMER
Chapters 1-6 (pages 1-96)

Opportunities for Assessment: Chapter 3

•	 Vocabulary Work
•	 Descriptive Writing Passage

•	 Close Reading/ Writing Choice Board (Point of View) 
•	 Compare and Contrast Cultural Analysis
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Chapter 6:  The Ricing Disasters (pages 74-94) 

NOTE: This chapter is filled with hard work, emotion and challenges

Pages 33-40 in the Guided Notes/Interactive Notebook.
•	 Vocabulary and Word Meaning - page 33
•	 Ricing Time Close Reading and Quick Write Choice Board - page 34
•	 Triad Talk: Inference, Summarization and Key Ideas and Details - page 35
•	 Partner or Group Chat: Point of View - page 36
•	 Weekly Journal Entry: Point of View - Perspectives - page 37
•	 Class Discussion and Reading Response Prompts - page 38
•	 Reading Response Choice Board - pages 39-40

Opportunities for Assessment: Chapter 6

•	 Vocabulary Work
•	 Reading Response Prompts
•	 Discussion participation

•	 Weekly Journal Writing
•	 Choice Board Written Responses

PART 1: NEEBIN/SUMMER
Chapters 1-6 (pages 1-96)

Chapter 5:  The Canoe Makers (pages 67-73) 

Pages 29-32 in the Guided Notes/Interactive Notebook.
•	 Vocabulary and Word Meaning - page 29
•	 Close Reading: Key Ideas and Details (Canoes and Sand Beds) - page 30
•	 Weekly Journal Entry - RACE Strategy - pages 31-32

Opportunities for Assessment: Chapter 5

•	 Vocabulary Work
•	 Reading Response Prompts

•	 Weekly Journal Writing - RACE Strategy
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PART 2: DAGWAGING/FALL
Chapters 7-9 (pages 97-156)

Teacher Tips - 
•	 This can be provided in print or digital form for students. 
•	 Use some, all or localize and adapt to your needs.
•	 Preview the contents of the interactive notebook to determine how you will structure the  

learning activities.

Lesson Narrative: 

Students will use  The Game of Silence Guided Notes/Interactive Notebook Part 2. 
Students will use this as they read and will complete individual and group activities.The Game of Silence Part 2 Guided Notes and Writing Activities

Name ______________________________________ Dates _________Class Period ______

VOCABULARY and WORD MEANING

Word Information and/or Definition

Illustration Sentence

Word Information and/or Definition

Illustration Sentence

3

The Game of Silence Part 2 Guided Notes and Writing Activities

Name ______________________________________ Dates _________Class Period ______

PARTNER TALK CHOICE

PARTNER TALK A
The Black Gown
pages 134 - 135

We are introduced to a new
character, Father Baraga.
Reread pages 134 - 135.

Talk with your partner and
determine how you would
describe Father Baraga.

Draw and describe Father
Baraga in the space on the right.

PARTNER TALK B
pages 135 - 137

The Break Apart Girl visits
Omakayas with gifts. Omakayas
invites her to participate in a
ceremony, a sweat bath.
Reread pages 135 - 137.

What do the actions of the Break
Apart Girl and Omakayas mean?
Discuss and record key talking

points to share.

12

The Game of Silence Part 2 Guided Notes and Writing Activities

Name ______________________________________ Dates _________Class Period ______

Chapter 9 VOCABULARY and WORD/ PHRASE MEANING
Directions: Follow your teacher’s directions and use the rows that are blank to add words you
come across as you read.

Chapter
Word and page

number
Kid Friendly Definition Write a Kid Friendly Sentence

9 arsenal of bows
and arrows (p.
143)

9 stolen vermillion

(p. 143)

9 “even though

the night was

far advanced”

(p. 145)

9 methodically
picked out
(p. 151)

9 avenge (p. 152)

9

9

15

https://docs.google.com/document/d/1dxtrEGeK1RZonfY452pK5MueJMjDoxNh/edit?usp=drive_link&ouid=102212825834461203942&rtpof=true&sd=true
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PART 2: DAGWAGING/FALL
Chapters 7-9 (pages 97-156)

Teacher Tip: As you pre-read the text and prep, identify words  that will be challenging (Tier 2 
(sophisticated language-use) words and Tier 3) for your students and include in your discussions 
and vocabulary/word work activities. As you encounter native language words (Tier 3), guide 
students to use the Ojibwe glossary in the back of their text and then reread the passage to 
deepen understanding. Encourage students to connect the Native language vocabulary to 
vocabulary in their own language.

To learn more about tiered vocabulary:
 Tiered Vocabulary Anchor Chart
 Description and examples of Tiers 1-3

Graphic organizers for vocabulary:
 Word Web
 Word Meaning Graphic Organizer
 Vocabulary Map

•	 Chapter 7: (page 100) exasperated, (page 
115) sauntered close, (page 116) in earnest, 
(page 121) imperiously and wrath, (page 122) 
furrowed and (page 124) destiny

•	 Chapter 8: (page 126) strong portagers, (page 
128) barter [“Oho! Sharp dealings from pretty 
girls.””] , and a rich substantial feeling, (page 
131) speaking tracks [ decode the meaning],  
(page 132) coax, and (page 139) burning water

•	 Chapter 9: (page 143) arsenal, 
vermillion, (page  145) “even though 
the night was far advanced”, (page 
151) to methodically pick out, and 
(page 152) avenge. 

Vocabulary
Space is included within the Guided Note Template
for students to work on vocabulary and word meaning.

    Supporting Texts/Media for a Listening Library:

All links are from Dru Lattin’s recordings on YouTube.
•	 Chapter 7: The Rabbit Blanket (34:54 minutes)
•	 Chapter 8: The Trader’s (20:59 minutes)
•	 Chapter 9: Two Strikes War (16:09 minutes)

https://drive.google.com/file/d/1ISm2NGXipbFFtP5zXCTwmus-Ojmnn2Zt/view?usp=share_link
https://docs.google.com/document/d/1JLZUg3JtAKM80I83Nl0JJIrC5XDrQOME/edit?usp=share_link&ouid=102212825834461203942&rtpof=true&sd=true
https://drive.google.com/file/d/1ndieRmaikSuk-mm9oSeiIZVu3E-iFuBI/view?usp=share_link
https://drive.google.com/file/d/1tC3fw5PLiiG6wMu5tR0a05IqomZhtJ38/view?usp=share_link
https://drive.google.com/file/d/1VViN7Uki4oaz3ROGQz6YvXKJ7TaO3XMx/view?usp=share_link
https://youtu.be/Lbp-pU5-nEY?feature=shared
https://youtu.be/rGXcHQW90eo?feature=shared
https://youtu.be/hbqbIhz_8Q4?feature=shared
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Chapter 8: The Trader’s (pages 126-141)

Pages 8-14 in the Guided Notes/Interactive Notebook. 
•	 Vocabulary and Word Meaning - page 9
•	 Doodle and Describe (pages 126-130) - page 10
•	 Class Discussion (pages 131-133) - page 11
•	 Partner Talk Choice Board (pages 134-137) - page 12
•	 Weekly Journal Entry, RACE Format (pages 138-141) - pages 13-14

Opportunities for Assessment: Chapter 8

•	 Vocabulary Work
•	 Doodle and Describe
•	 Reading Response Prompts

•	 Discussion participation
•	 Weekly Journal Writing, RACE Format

PART 2: DAGWAGING/FALL
Chapters 7-9 (pages 97-156)

Chapter 7: The Rabbit Blanket (pages 97-125) 

Pages 2-8 in the Guided Notes/Interactive Notebook. 
•	 Vocabulary and Word Meaning - pages 2-3
•	 The Rabbit Blanket Close Reading Discussion and Reflective Writing Prompts - page 4
•	 The Little Person Close Reading Discussion and Reflective Writing Prompts - page 5
•	 Aangelina’s Zhooniyaa (Money) Weekly Journal Entry - page 6
•	 The Sweat Lodge - Core Value Choice Board - page 7
•	 Close Reading Class Discussions (pages 124-125) - page 8

Opportunities for Assessment: Chapter 7

•	 Vocabulary Work
•	 Reading Response Prompts
•	 Discussion participation

•	 Weekly Journal Writing
•	 Core Value Choice Board
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Chapter 9: Two Strikes War (pages 142-156)

Pages 15-19  in the Guided Notes/Interactive Notebook. 
•	 Vocabulary and Word Meaning - page 15
•	 Two Strike’s Return Quick Write - page 16
•	 Two Strikes War Guided Discussion and Partner Talk
•	 (pages 143-147) Inference - Prediction- Opinion - page 17
•	 Weekly Journal Writing, Choice Board ( pages 147-153) - page 18-19

Opportunities for Assessment: Chapter 9

•	 Vocabulary Work
•	 Quick Writes
•	 Reading Response Prompts

•	 Discussion participation
•	 Weekly Journal Writing, Choice Board

PART 2: DAGWAGING/FALL
Chapters 7-9 (pages 97-156)
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PART 3: BIBOON/WINTER
Chapters 10-13 (pages 157- 204)

Lesson Narrative: 

Students will use  The Game of Silence Guided Notes/Interactive Notebook Part 3. 
Students will use this as they read and will complete individual and group activities. This can be 
provided in print or digital form for students.

Teacher Tips - 
•	 This can be provided in print or digital form for students. 
•	 Use some, all or localize and adapt to your needs.
•	 Preview the contents of the interactive notebook to determine how you will structure the  

learning activities. 

The Game of Silence Part 3 Guided Notes and Writing Activities

Name ______________________________________ Dates _________Class Period ______

Chapter 10

The Little Girl and the
Wiindigoo

pages 159 - 165
Key Events and Details -

Main Idea

Long winter nights are good for storytelling.
Listen to the story, The Little Girl and the Wiindigoo, as told by Nokomis.
Reread and listen again as you complete parts A -C to locate text
evidence to support your responses.
Part A: Story Map - Complete the graphic organizer (illustrations and
words) below as you listen/read a second time documenting the stories
key events and details.
Part B: Identify the lesson within Nokomis’s story.
Part C: Story Connections

Part A: Story Map

5

The Game of Silence Part 3 Guided Notes and Writing Activities

Name ______________________________________ Dates _________Class Period ______

Chapter 10 Old Tallow’s Coat Close Reading Discussion and Reflective Writing Prompts

Winter’s Arrival
pages 157 - 159

Read and listen to the passage at least two times as you
complete the reading response activities below.

PARTNER TALK

What are the signs that indicate winter is here as
described on pages 157 - top of 159? As you and your
partner reread and discuss, jot quick notes in the space
below.

QUICK WRITE

Using your notes from above, write a short paragraph that
includes text evidence of the signs of winter’s arrival.

PERSONAL CONNECTION

What are the signs of
winter’s arrival in your
community and part of the
world?

4

https://docs.google.com/document/d/1DdureEgiafGz8NDQeL5rCmaab1KHzxtG/edit?usp=drive_link&ouid=102212825834461203942&rtpof=true&sd=true
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PART 3: BIBOON/WINTER
Chapters 10-13 (pages 157- 204)

Teacher Tip: As you pre-read the text and prep, identify words  that will be challenging (Tier 2 
(sophisticated language-use) words and Tier 3) for your students and include in your discussions 
and vocabulary/word work activities. As you encounter native language words (Tier 3), guide 
students to use the Ojibwe glossary in the back of their text and then reread the passage to 
deepen understanding. Encourage students to connect the Native language vocabulary to 
vocabulary in their own language.

To learn more about tiered vocabulary:
 Tiered Vocabulary Anchor Chart
 Description and examples of Tiers 1-3

Graphic organizers for vocabulary:
 Word Web
 Word Meaning Graphic Organizer
 Vocabulary Map

•	 Chapter 10: (page 157) magnificence, (page 
163) tallow, (page 167) astounded, mystified, 
and sour person, (page 177) irascible

•	 Chapter 11: (page 186) half turn of the moon, 
adhere, (page 187) spoke straight, (page 189) 
brooded, (page 91) fronds

•	 Chapter 12: (page 196) exuberant, 
(page 198) faltered

•	 Chapter 13: (page 202) taut

Vocabulary Space is included within the Guided Note Template
for students to work on vocabulary and word meaning.

    Supporting Texts/Media for a Listening Library:

All links are from Dru Lattin’s recordings on YouTube.

•	 Chapter 10: Old Tallow’s Coat (22:05 minutes)
•	 Chapter 11/ 12: Deydey and the Soul Stealer and Chapter 12: The Messenger (17:54 minutes) 

*Chapter 12 begins at 11:25 minutes.
•	 Chapter 13: The Wedding Vest  (22:42 minutes)  

*Chapter 13 and 14 are together on the same recording. Chapter 13 is 3:26 minutes

https://drive.google.com/file/d/1ISm2NGXipbFFtP5zXCTwmus-Ojmnn2Zt/view?usp=share_link
https://docs.google.com/document/d/1JLZUg3JtAKM80I83Nl0JJIrC5XDrQOME/edit?usp=share_link&ouid=102212825834461203942&rtpof=true&sd=true
https://drive.google.com/file/d/1ndieRmaikSuk-mm9oSeiIZVu3E-iFuBI/view?usp=share_link
https://drive.google.com/file/d/1tC3fw5PLiiG6wMu5tR0a05IqomZhtJ38/view?usp=share_link
https://drive.google.com/file/d/1VViN7Uki4oaz3ROGQz6YvXKJ7TaO3XMx/view?usp=share_link
https://youtu.be/JEzTgLgZDFE?feature=shared
https://youtu.be/hv_sA7Ju2j0?feature=shared
https://youtu.be/aL39PT2V_5g?feature=shared
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PART 3: BIBOON/WINTER
Chapters 10-13 (pages 157- 204)

Chapter 11: Deydey and the Soul Stealer (pages 186-194)

Pages 12-14  in the Guided Notes/Interactive Notebook.
•	 Vocabulary and Word Meaning - page 12
•	 Partner Think, Quick Write, Debate and Opinion Writing (pages 187 - top of 189) Key Ideas and 

Details- Inference - page 13
•	 Pinch’s Strange Fish and The Gift Reading Response Choice Board - page 14

Opportunities for Assessment: Chapter 11

•	 Vocabulary Work
•	 Quick Writes
•	 Reading Response Prompts

•	 Discussion participation
•	 Debate participation

Chapter 10: Old Tallow’s Coat (pages 157-185) 

Pages 2-11 in the Guided Notes/Interactive Notebook. 
•	 Vocabulary and Word Meaning - pages 2-3
•	 Winter’s Arrival Partner Talk- Quick Write- Personal Connection (pages 157-159) - page 4
•	 The Little Girl and the Wiindigoo (pages 159-165) Key Events and Details -  Main Idea - pages 5-6
•	 Learning the Tracks (pages 169-170) - Personal Reflection and Connection - page 7
•	 Setting Snares Close Reading (pages 170-174) - Cause and Effect- pages 8-9
•	 The Great Leap Into Nothing Reading Response - page 10
•	 Weekly Journal Entry: The Healing Gift (pages 183-185) Summarization - Inference - Point of 

View - page 11

Opportunities for Assessment: Chapter 10

•	 Vocabulary Work
•	 Quick Writes
•	 Reading Response Prompts

•	 Discussion participation
•	 Weekly Journal Entry
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PART 3: BIBOON/WINTER
Chapters 10-13 (pages 157- 204)

Chapter 13: The Wedding Vest (pages 200-204)

Pages 19  in the Guided Notes/Interactive Notebook.
•	 The Wedding Vest Reading Response Prompts - Key Ideas and Details and connections - page 19

Opportunities for Assessment: Chapter 13

•	 Quick Writes
•	 Reading Response Prompts

•	 Discussion participation

Chapter 12: The Messenger (pages 195-199)

Pages 15-18 in the Guided Notes/Interactive Notebook.
•	 Vocabulary and Word Meaning - page 15
•	 The Messenger Guided Discussion - Summarization, Reflection and Inference - page 16
•	 Core Values close Reading Discussion and Response - page 17
•	 Weekly Journal Entry - Summarization - Inference - Point of View - page 18

Opportunities for Assessment: Chapter 12

•	 Vocabulary Work
•	 Quick Writes
•	 Reading Response Prompts
•	 Discussion participation

•	 Core Value Close Reading Discussion 
and Response

•	 Weekly Journal Entry
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Teacher Tips - 
•	 This can be provided in print or digital form for students. 
•	 Use some, all or localize and adapt to your needs.
•	 Preview the contents of the interactive notebook to determine how you will structure the  

learning activities.

PART 4: ZEEGWUN/SPRING
Chapters 14 -16 (pages 205-248)

Lesson Narrative: 

Students will use  The Game of Silence Guided Notes/Interactive Notebook Part 4. 
Students will use this as they read and will complete individual and group activities. This can be 
provided in print or digital form for students.

The Game of Silence Part 4 Guided Notes and Writing Activities

Name ______________________________________ Dates _________Class Period ______

The Game of Silence Compare and Contrast
The Game of Silence was used several times throughout the text for different purposes.
Directions: Compare and Contrast at least two (2) of the usages including at the end of the
story. Be sure to cite text evidence in your written response.

Page __________ Page _________ Page 248

Purpose of Usage: Purpose of Usage: Purpose of Usage:

Text Details Text Details Text Details

Written Response
How was the Game of Silence utilized throughout the text?

Include at least two examples with text evidence in your written response.

19

https://docs.google.com/document/d/1p0ptOw29x22dPXGKuOQMjqCsQCHx-nYZ/edit?usp=drive_link&ouid=102212825834461203942&rtpof=true&sd=true
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PART 4: ZEEGWUN/SPRING
Chapters 14 -16 (pages 205-248)

Teacher Tip: As you pre-read the text and prep, identify words  that will be challenging 
(Tier 2 (sophisticated language-use) words and Tier 3) for your students and include in your 
discussions and vocabulary/word work activities. As you encounter native language words 
(Tier 3), guide students to use the Ojibwe glossary in the back of their text and then reread 
the passage to deepen understanding. Encourage students to connect the Native language 
vocabulary to vocabulary in their own language.

To learn more about tiered vocabulary:
 Tiered Vocabulary Anchor Chart
 Description and examples of Tiers 1-3

Graphic organizers for vocabulary:
 Word Web
 Word Meaning Graphic Organizer
 Vocabulary Map

•	 Chapter 14: (page 205) “grab a few more 
souls” and “to read the ice” , (page 206) 
inkling and shards, (page 207) addled, 
(page 214) “if she had no hope, she 
would not be disappointed”

•	 Chapter 15: (page 228) “welled out and 
coursed down her cheeks” and “shivering 
croon”, (page 230) utmost gravity and 
subdued quietness

•	 Chapter 16: (page 233) edge of nightfall, 
(page  235) profound, (page  247) “the air 
went dappled green”

Vocabulary Space is included within the Guided Note Template
for students to work on vocabulary and word meaning.

    Supporting Texts/Media for a Listening Library:

All links are from Dru Lattin’s recordings on YouTube.

•	 Chapter 14:  Deydey Guides the Black Rope (pages 205 - 222) *Chapter 13 and 14 are together 
on the same recording. Chapter 14 begins at 3:26 minutes and continues here, Chapter 14 Part 2 
(17:55 minutes) for the first 7 minutes. 

•	 Chapter 15: Alone with the Spirits (17:55 minutes) *Chapter 15 begins at 7:00 minutes.  
Pages 231-232 are on Chapter 15 part 2 (3:38 minutes of the 11:27 minutes)

•	 Chapter 16: The Return and the Departure (20:47 minutes) minutes)  

https://drive.google.com/file/d/1ISm2NGXipbFFtP5zXCTwmus-Ojmnn2Zt/view?usp=share_link
https://docs.google.com/document/d/1JLZUg3JtAKM80I83Nl0JJIrC5XDrQOME/edit?usp=share_link&ouid=102212825834461203942&rtpof=true&sd=true
https://drive.google.com/file/d/1ndieRmaikSuk-mm9oSeiIZVu3E-iFuBI/view?usp=share_link
https://drive.google.com/file/d/1tC3fw5PLiiG6wMu5tR0a05IqomZhtJ38/view?usp=share_link
https://drive.google.com/file/d/1VViN7Uki4oaz3ROGQz6YvXKJ7TaO3XMx/view?usp=share_link
https://youtu.be/aL39PT2V_5g?feature=shared
https://youtu.be/t47WzDUp5qI?feature=shared
https://youtu.be/t47WzDUp5qI?feature=shared
https://youtu.be/lgAs88vuCLg?feature=shared
https://youtu.be/8_8i94ororU?feature=shared
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PART 4: ZEEGWUN/SPRING
Chapters 14 -16 (pages 205-248)

Chapter 15: Alone with the Spirits (pages 223-232)

Pages 10 - 12  in the Guided Notes/Interactive Notebook.
•	 Vocabulary and Word /Phrase Meaning - pages 10
•	 Alone with the Spirits Stop ‘n Jot Writing and Discussion - page 11
•	 Weekly Journal Entry- Summarization - Key Ideas and Details - Inference - page 12

Opportunities for Assessment: Chapter 15

•	 Vocabulary Work
•	 Stop and Jots

•	 Discussion participation
•	 Weekly Journal Entry

Chapter 14: Deydey Guides the Black Rope (pages 205-222) 

Pages 2-9  in the Guided Notes/Interactive Notebook. 
•	 Vocabulary and Word Meaning - pages 2-3
•	 Close Reading Discussions/ Reflective Writing Prompts - page 4
•	 The Lake Splits - pages 4-5
•	 The Dream Text Based Discussions - page 6
•	 The Rescue Text Based Discussions - page 7
•	 The Lost Ones Return - Inference Partner Talks - page 7
•	 The Ice Canoe Talk and Quick Write- Inference  and Drawing Conclusions - page 8
•	 Weekly Journal Entry- Summarization - Inference - Point of View - page 9

Opportunities for Assessment: Chapter 14

•	 Vocabulary Work
•	 Quick Writes
•	 Reading Response Prompts

•	 Discussion participation
•	 Weekly Journal Entry
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Chapter 16: The Return and the Departure (pages 233-248)

Pages 13-22  in the Guided Notes/Interactive Notebook.
•	 Vocabulary and Word /Phrase Meaning - pages 13
•	 Fishtail’s Arrival - Partner Talk and Quick Write - page 14
•	 Fishtail’s Report - Reflective Writing and Partner Talks - Inference - page 15
•	 Doodle and Describe: Moving Preparations and Choices - page 16
•	 Reflective Writing - page 16
•	 The Departure - Inference and Point of View - page 17
•	 Old Tallow’s Jeemaan- Key Ideas and Details - page 18
•	 The Game of Silence compare and Contrast - page 19
•	 End of the Unit RACE Essay - pages 19-22

Opportunities for Assessment: Chapter 16

•	 Vocabulary Work
•	 Quick Writes
•	 Reading Response Prompts
•	 Discussion participation

•	 Doodle and Describe
•	 Compare and Contrast
•	 Written Responses
•	 End of the Unit RACE Essay

PART 4: ZEEGWUN/SPRING
Chapters 14 -16 (pages 205-248)
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Lesson Narrative: 

Students will engage in seven interactive projects on which they will learn about aspects of 
Louise Erdich’s The Game of Silence and the Ojibwe culture. Students will also be able to extend 
their learning through making connections to other indigenous communities as well as their own 
community and culture. 

Students will further explore literature and informational texts about the indigenous culture 
surrounding the novel. These can be done as cooperative learning groups, in partners or individually 
as determined by the teacher.

END OF UNIT
Culminating Activity Options and Extensions

Timing: The Choice Board can be introduced during Part 3 or 4, or at the conclusion of the 
novel.

Teacher Tip: The teacher will need to make some decisions before assigning to students. 
These include:

•	 Can students work together and in what configuration? 
•	 Timeline for the three project components
•	 How much class and out of class time can be utilized?
•	 What resources are available to students for their research and creation of their presentation? 

 Game of Silence Cultural Exploration Choice Board:

https://docs.google.com/presentation/d/11qQaKKJNzH-La04Xlf8iWiQF4YMpwibW/edit?usp=drive_link&ouid=102212825834461203942&rtpof=true&sd=true

