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Essential Questions
(based on yearlong Big Idea)

Enduring Understandings
(based on yearlong Big Ideas)

•	 To inspire diverse audiences to make change 
for racial justice, we can adapt our arguments 
to new genres and modes.

•	 How can I remake the world using my 
argument in new genres and modes?

Genre and Mode

UNIT 5 - DESIRED RESULTS

   Core Video:

           Kelsey Leonard, “Why lakes and rivers should have the same rights as humans”

Supporting Texts/Video:

  Juneteenth Legacy Project

  puebloactionalliance.org

  Tom Nichols, twitter essay

  Teaching civics in schools and breaking down barriers

  New research shows how to make effective political arguments, Stanford press

 Key Equity Terms: •	 Movement building
•	 Racial justice

https://www.ted.com/talks/kelsey_leonard_why_lakes_and_rivers_should_have_the_same_rights_as_humans
https://www.juneteenthlegacyproject.com/who-we-are
https://www.puebloactionalliance.org/
https://twitter.com/radiofreetom/status/1349868097914740737
https://weta.org/watch/shows/pbs-newshour/civics-lesson-1614632179
https://news.stanford.edu/pr/2015/pr-framing-persuasive-messages-101215.html
https://www.racialequitytools.org/glossary
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Transfer Statement: 
We want our students to learn to evaluate writers’ rhetorical choices for claims,
evidence, reasoning, organization, and style in a given rhetorical situation and to use
the affordances of a given genre and mode, so that in the long-run, on their own, they
will be able to effectively address an audience in response to a relevant exigence to
further racial justice.

UNIT 5 - ASSESSMENT EVIDENCE

Performance Assessment  USE GRASPS

Goal: Repurpose students’ synthesis paper to a new genre and mode to persuade an authentic 
audience to take action on a social justice issue.

Role: Indigenous scholar who wishes to inspire others to take action on a social justice issue.

Audience: Students will identify a specific target audience who can take action on their identified social 
justice issue.

Scenario: As an Indigenous scholar, you have synthesized research on an important social justice 
issue. You now need to communicate the research to inspire an authentic audience to 
take action. You will need to consider the values, beliefs, and needs of your audience and 
the most appropriate genre and mode through which to address them. You will study the 
affordances of that genre and mode and then adapt your position paper to address your 
audience.

Product: Students will repurpose their report written in unit 4 for a new audience. Students choose 
a new genre and mode to most effectively address their intended audience, independently 
study the affordances of that choice, and revise their position paper for that genre and mode.
Students will also write a reflective cover letter which describes how they selected the 
audience, genre, and mode for their repurposed argument and the rhetorical choices they 
made in response to the rhetorical situation.

Standards:  See Appendix page 29

https://jaymctighe.com/downloads/GRASPS-Design-sheets.pdf
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UNIT 5 - SCOPE + SEQUENCE
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Topical EQ: Based on my research, how do I envision a better world? What do I need to learn to inspire others 
with this vision?

Lesson Narrative:

Suggested Timeframe: 1 45-minute lesson

AIM: 
1.	 If people understood and applied the research you completed in the last unit, how might the 

world be a better place? Draw or describe your response.
2.	 Turn and talk: students share their vision with a classmate.

Mini-lesson: 
1.	 T: For our last unit, we are going to repurpose, to transform, the research-based argument that we 

wrote in Unit 4 for a new audience, to use our research and our skills as writers to begin building a 
movement for social change. 

2.	 T: Our goal for the unit is to help others see the vision for a better world that you just drafted. 
Still, while research arguments like the ones we wrote in the last unit can help, on their own, 
they’re often not enough to inspire people and build movements for change. Instead, we need to 
think about how to communicate what we’ve learned to new audiences who can work with us for 
change.

3.	 Discuss: What are some social movements you’ve studied in the past? How did folks starting the 
movements help to inspire change in their allies or within affinity groups?

Workshop: 
1.	 T: With these visions in mind, let’s annotate the  repurposed argument assignment sheet to 

help us reflect on our shared and personal learning goals for the semester. 
2.	 Share the repurposed argument assignment sheet with students in Google Docs or Hypothesis to 

allow students to create social annotations. Students should respond to the following questions in 
the margins of the shared text:

a.	 What excites you about this assignment?
b.	 What experiences have you had related to this assignment?
c.	 What concerns you about this assignment?
d.	 What questions do you have?

LESSON 1: Setting a Purpose

https://docs.google.com/document/d/1MeMesCKzsf2xWp2TqyOqUe_3gOmeiHytq9STg_DoIfM/edit?usp=sharing
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Closing: 
1.	 Summarize patterns in student annotations and answer questions.
2.	 Exit ticket: Based on your research, what is your vision for a better world? What do you hope to 

learn in the next few weeks to help inspire people to work toward the vision you created today? 
What questions do you still have about the repurposed argument assignment?

 Key Equity Term: Ally • Affinity Group

LESSON 1: continued

Anchor Standards:

Writing  CCSS.ELA-LITERACY.W.11-12.2
Write informative/explanatory texts to examine and convey complex ideas, concepts, and 
information clearly and accurately through the effective selection, organization, and analysis of 
content.

Embedded Assessment(s)
Exit ticket: (see questions in “Closing”)
In their exit ticket, students will be able to describe a vision for a better world based on their research
and set learning goals for the unit to make progress toward that vision.

https://www.racialequitytools.org/glossary
https://www.thecorestandards.org/ELA-Literacy/W/11-12/2/
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Topical EQ: What audience do I want to address?

Lesson Narrative:

Suggested Timeframe: 1 45-minute lesson

AIM: 
1.	 When you achieve your vision, who will be affected? How? Draw or write your response.
2.	 Today, we’re going to think about all the people who might be affected by or who might be willing 

to participate in a movement to achieve our vision. From this group of stakeholders, we’ll pick a 
specific audience to address with our repurposed arguments.

Mini-lesson: 
1.	 Introduce key terms: stakeholders (people who will be affected by the change), affinity groups 

(people who share common identities, ie. women, indigenous people and can offer support to one 
another) and allies (people who may not share identities, but are willing to work toward change).

2.	 Model for students how to identify stakeholders, allies, and affinity groups in movement planning 
using a volunteer student example. (You can use the exit tickets from the previous lesson to identify 
potential students and ask for their willingness to participate.)

3.	 Close reading of passage from  “New research shows how to make effective political 
arguments, Stanford sociologist says,” “Different moral values” section. Model identifying 
stakeholders, allies, and affinity groups for same-sex marriage example.

4.	 Small group practice to identify stakeholders, allies, and affinity groups for health care and military 
spending examples.

Workshop: 
1.	 Students work in small groups to label and add to a list of stakeholders, affinity groups, and allies 

from the response written at the beginning of class.

Closing:
1.	 Discuss: Can we inspire all potential stakeholders with a single argument? What are the 

advantages to targeting specific audiences with our arguments?
2.	 Exit ticket: What audience might you want to address to inspire the change you envision? What is 

at stake for them? What values do they hold?

Homework Extension: Students can read and annotate the remainder of the article, making 
connections to the issues raised in their research-based arguments from the previous unit and the 
intended audience they identified at the end of the lesson.

LESSON 2: Identifying an Audience

https://news.stanford.edu/pr/2015/pr-framing-persuasive-messages-101215.html
https://news.stanford.edu/pr/2015/pr-framing-persuasive-messages-101215.html
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LESSON 2: continued

 Key Equity Term: Ally • Affinity Group

Anchor Standards:

Writing  CCSS.ELA-LITERACY.W.11-12.5
Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying 
a new approach, focusing on addressing what is most significant for a specific purpose and 
audience. (Editing for conventions should demonstrate command of Language standards 1-3 
up to and including grades 11-12 here.)

Embedded Assessment(s)
Exit ticket: (see questions in “Closing”)
Students should be able to identify a specific audience and the values that audience holds to address in
their repurposed argument.

https://www.racialequitytools.org/glossary
https://www.thecorestandards.org/ELA-Literacy/W/11-12/5/
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Topical EQ: What audience do I want to address?

Lesson Narrative:

Suggested Timeframe: 1 45-minute lesson

AIM:
1.	 Who do you believe should have human rights? Why?
2.	 In this lesson, we’re going to view an argument for legally extending human rights to nature. We 

will apply what we’ve learned about purpose and audience to analyzing an argument that models 
one way to repurpose your research. We’ll be thinking about how the author addresses different 
audiences in support of her purpose. 

3.	 Let’s review the three kinds of audiences we discussed yesterday: stakeholders, affinity groups, 
and allies. Who can help us to define each of these?

Mini-lesson: 
1.	 As we watch this TED Talk by Kelsey Leonard, I’d like you to watch and listen for how she 

addresses different audiences in support of her purpose. I encourage you to annotate this 
transcript of her talk with your notes. We’ll be pausing the video a few times to discuss what we’re 
finding. Distribute a copy of the transcript for Kelsey Leonard’s  “Why lakes and rivers hould 
have the same rights as humans” TED Talk for accessibility and notetaking. For example, we 
can write a note at the top of our papers that she’s addressing a live audience–we can see their 
silhouettes on the screen before we play. We might learn a little more about them during the Talk.

2.	 Turn on closed captions and play video to 1:14. Ask, what audiences is Leonard addressing so far 
in her talk and how does she do so? 

3.	 Model: Let’s look at the first segment. I notice that she speaks directly to the Cahuilla peoples, 
and that she’s acknowledging that she’s presenting from their land and thanking them. Would you 
consider the Cauilla peoples stakeholders, allies, or members of her affinity group? Teachers can 
draw or display a copy of the  audiences and purposes graphic organizer to model how to 
think through the connections between audiences and purposes, or add notes to a copy of the 
transcript.

4.	 Who else do you notice Leonard addressing in these first three segments? (Students might note 
that she greets the live audience [segment 1], the water [segment 2], and Indigenous peoples 
[segment 3]. For each, discuss the connections between how she addresses the audience, her 
purpose, and their role as stakeholders, affinity group, or allies. Note that this role depends in 
large part on how Leonard addresses them and her purpose for addressing them. 

LESSON 3: Kelsey Leonard Purpose and Audience

https://www.ted.com/talks/kelsey_leonard_why_lakes_and_rivers_should_have_the_same_rights_as_humans
https://www.ted.com/talks/kelsey_leonard_why_lakes_and_rivers_should_have_the_same_rights_as_humans
https://docs.google.com/document/d/15xY07ihHFgL7c-5DzG22ZEkQ-G8vDqimpjy58048TCo/edit?usp=drive_link
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Workshop: 
1.	 Now, we’re going to watch more of her TED Talk. As we watch, continue to make notes about how 

Leonard is addressing a particular audience. 
2.	 Play video at 8:56.
3.	 In small groups, I’d like you to discuss one additional audience that Leonard has addressed in the 

video. 
4.	 Invite groups to share their findings.
5.	 Ask, what questions do you have about identifying audiences and how an author addresses 

different audiences for specific purposes?
6.	 Watch the remainder of the video, again asking students to annotate the transcript by identifying 

audiences addressed, how they’re addressed, the purpose for addressing that audience, and their 
role. Students can independently make notes about an audience from the last viewing segment in 
part 1 of their exit tickets.

Closing:
1.	 Discuss: What audience do you think Leonard addressed most effectively? What made her 

approach successful?
2.	 Exit ticket, part 2: What strategy for addressing stakeholders, allies, or an affinity group might you 

borrow from Leonard in your own repurposed argument? Why might that strategy work for your 
own purposes and audience?

Homework Extension:  Audiences and purposes for proposal. 
Students reflect on their audiences and purposes for their revised argument proposal.

 Key Equity Term: Ally • Affinity Group • Stakeholders

LESSON 3: continued

Anchor Standards:

Reading: 
Informational

 CCSS.ELA-LITERACY.RI.11-12.3
Determine an author’s point of view or purpose in a text in which the rhetoric is particularly 
effective, analyzing how style and content contribute to the power, persuasiveness or beauty 
of the text.

https://docs.google.com/document/d/15xY07ihHFgL7c-5DzG22ZEkQ-G8vDqimpjy58048TCo/edit?usp=drive_link
https://www.racialequitytools.org/glossary
https://www.thecorestandards.org/ELA-Literacy/RI/11-12/6/
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Embedded Assessment(s)
Exit ticket:

Part 1: Students independently identify an audience addressed in Leonard’s TED Talk and describe how 
Leonard addresses the audience, for what purpose, and the audience’s role (stakeholder, ally, or affinity 
group).
Part 2: Students select one of Leonard’s strategies for addressing an audience that they might borrow 
for their own repurposed arguments and evaluate why the strategy might work for their own purpose and 
audience. 

Note: Teachers may wish to review  Lisa Ede and Andrea Lunsford’s (1984) Audience Addressed/
Audience Invoked: The Role of Audience in Composition Theory and Pedagogy” for a discussion of the 
multiple audiences which may be both written for and created within an argument. 
(Requires a login to JSTOR - Can register for free)

LESSON 3: continued

https://doi.org/10.2307/358093
https://doi.org/10.2307/358093
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Topical EQ: How do authors adapt written arguments for oral modes that are engaging and accessible to 
audiences?

Lesson Narrative:

Suggested Timeframe: 1 45-minute lesson

AIM:
1.	 In what languages do you know how to say thank you? Make a list of the words or phrases 

and the languages they come from. Can you remember how Kelsey Leonard said thank you in 
Shinnecock yesterday?

2.	 Today’s lesson will focus on adapting written arguments for oral modes that are engaging and 
accessible to audiences. Video captions, like we saw yesterday in Kelsey Leonard’s TED Talk can 
help audiences improve their listening comprehension. They are also helpful for people watching 
in non-native languages, those who are learning to read, and those who are D/deaf or hard of 
hearing (  Gernsbacher, 2015). Some of you may have remembered how to say thank you in 
Shinnecock, tabutni. If so, your memory was probably helped by both hearing and seeing the 
word a couple of times during the video.

3.	 Discuss: How did you use her voice, her video, the closed captions, and/or the printed transcript 
to follow her argument?

Mini-lesson: 
1.	 Let’s take a look at some rhetorical strategies we can use when adapting a research argument for 

a new mode, like a speech. We’ll use Leonard’s TED Talk as our model again.
2.	 Those of you who remembered how to say thank you, tabutni, were likely helped by the 

combination of sound and text. But, you may have also noticed that she repeated tabutni at the 
beginning and end of her speech. Repetition can help a listening audience to remember ideas. 
Let’s look at another example where Leonard used repetition and parallel structure to help her 
audience remember a key idea.

3.	 Discuss:
a.	 Does anyone remember the question that Nokomis, Grandmother Josephenine Mandamin-

ba asked Leonard near the beginning of her talk? (What are you going to do about it [the 
water crisis]?

b.	 How did Leonard repeat and parallel that question again later in her talk? (see 11:29 
segment)

c.	 What other examples of repetition or parallel structure can you find? (possible examples: 
3:41/4:20 Or…., Or…, or…9:29 We can…We can…10:39 I imagine…I imagine…, 11:29: 
You can…You can… 

d.	 Would you make the same choices for repeated parallel structure in an argument that was 
only written? Why or why not?

LESSON 4: Kelsey Leonard Mode: Oral & Accessibility

https://doi.org/10.1177%2F2372732215602130
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Mini-lesson: continued
4.	 Let’s look for other strategies that might help to engage and make arguments more accessible to 

listening audiences. (Possibilities include second person (11:29) and rhetorical questions (2:25).
5.	 As a group, discuss how to summarize strategies in  Evaluating Rhetorical Choices in Genres 

worksheet. Record both strategies to borrow and choices to bypass.

Workshop: 
1.	 Small group practice: Imagine you’re making an audio argument for your favorite social media site 

(podcast, YouTube, TikTok, Instagram, etc.). Which of these strategies for making an engaging 
and accessible argument might you use? Describe or sketch how you could incorporate 2 or more 
strategies we discussed today.

Closing: 
1.	 Discuss: group plans for making engaging and accessible audio arguments.
2.	 Exit Ticket: How will you make your repurposed argument more accessible to your audience?

Homework Extension: Have students watch Chimamanda Ngoze Adichie’s “The Danger of a Single 
Story” TED Talk to practice identifying additional strategies to borrow and bypass in the same genre.

Optional Extension for Additional Practice:
[2-3 45-minute lessons] Students work in small groups to identify, analyze, and evaluate purpose, 
audience, mode/genre of one of the unit supplemental texts using annotation and find/evaluate another 
example of the genre. Student groups can record their suggestions in the Evaluating Rhetorical 
Choices in Genres worksheet and give brief presentations to the class on their findings.

 Key Equity Term: Inclusion

LESSON 4: continued

Anchor Standards:

Speaking
and Listening

 CCSS.ELA-LITERACY.SL.11-12.5
Make strategic use of digital media (e.g., textual, graphical, audio, visual, and
interactive elements) in presentations to enhance understanding of findings,
reasoning, and evidence and to add interest.

Embedded Assessment(s)

Exit ticket: How will you make your repurposed argument more accessible to your audience?

https://docs.google.com/document/d/1KS_L2eYL1PpZoQ_Gu6zMht052Yzgv0afyg522Ud7lrw/edit?usp=sharing
https://docs.google.com/document/d/1KS_L2eYL1PpZoQ_Gu6zMht052Yzgv0afyg522Ud7lrw/edit?usp=sharing
https://www.racialequitytools.org/glossary
https://www.thecorestandards.org/ELA-Literacy/SL/11-12/5/
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Topical EQ: What genre and mode can I use to repurpose my argument, given my strengths and the needs 
of my intended audience?

Lesson Narrative:

Suggested Timeframe: 1 45-minute lesson

AIM: 
1.	 Students respond to a warm-up question in journals or on a  Google jamboard: Using your 

audiences and purposes proposal worksheet, what genres and modes might best help you reach 
your audience?

2.	 Teacher explains that by the end of the lesson, students will write a proposal that describes how 
they will repurpose their research-based arguments to a new genre and mode in order to address 
a specific audience.

Mini-lesson: 
1.	 T: Research reports like we wrote in the last unit are one important way to communicate new 

information. But, they tend to be written for narrow audiences. If we want to motivate a larger 
group of allies to take action, we may need to use a new genre and mode to address them. 

2.	 T: For each of the potential allies that we listed in our journal, we can think about the media they 
are likely to consume and repurpose our argument into a genre and mode that will appeal to that 
audience. For example, many individuals in my generation use Twitter regularly. Twitter essays 
(show example on board) can help to educate an adult audience about a new topic. Writers 
can transform printed, text-based research into a digital mode that might incorporate brief text 
statements, images, and hashtags. 

3.	 This same audience might also visit a museum to learn about culture. How might someone make 
arguments in a museum? What kinds of genres and modes might we work in there?

4.	 T: Let’s pick a few more allies from the list and brainstorm together the kinds of media they might 
consume and the genres and modes we might use to appeal to those audiences. Questions for 
discussion:
a.	 How might that genre/mode be appropriate for addressing that audience?
b.	 What are the advantages of working in that genre/mode?
c.	 What are the constraints of working in that genre/mode?

Workshop: 
1.	 Have students work in small groups to reflect on the allies they intend to address and the genre 

and modes they might use to address those audiences. 
2.	 Ask students to share with the class their intended audience and the genre and mode they might 

use to address that audience.

LESSON 5: Repurposing Proposal

https://jamboard.google.com/
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Closing: Discuss:
T: When we’re planning to address a specific audience, we can also reflect on our strengths and 
experiences as writers that might help us to work in a given genre and mode. As we close, I’ll ask you 
to write a brief proposal for your repurposed argument that includes a reflection on your strengths and 
experiences as a writer that prepare you for working in that genre/mode and what you hope to learn 
about that genre and mode.

Homework Extension:  Students identify 2-3 models of arguments in their proposed genre and mode.

 Key Equity Term: Ally

LESSON 5: continued

Anchor Standards:

Writing  CCSS.ELA-LITERACY.W.11-12.5
Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying 
a new approach, focusing on addressing what is most significant for a specific purpose and 
audience. (Editing for conventions should demonstrate command of Language standards 1-3 
up to and including grades 11-12 here.)

Embedded Assessment(s)
Repurposing Proposal:
Students will draft a one-paragraph proposal for the repurposed argument. The proposal will answer the 
following questions:

1.	 What specific audience do you intend to address in sharing your research-based argument?
2.	 What genre and mode will you use to address your intended audience?
3.	 Why is that genre and mode appropriate for addressing your intended audience?
4.	 What strengths and experiences do you have that will help you work in that genre and mode? What 

would you still like to learn?

https://www.racialequitytools.org/glossary
https://www.thecorestandards.org/ELA-Literacy/W/11-12/5/
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Topical EQ: What aspects of this genre are key for success? What makes them successful?

Lesson Narrative:

Suggested Timeframe: 2 45-minute lessons

AIM: Take a few minutes to review my feedback on your repurposed argument proposal. Write your 
response to my suggestions and questions, and record any additional questions you have.

Mini-lesson: 
1.	 Before you begin repurposing your argument, you will identify, analyze, and evaluate at least 2 

model texts in your genre. You’ll use these model texts to reflect on the strategies you might use 
and create criteria for evaluating your finished work.

2.	 Then for the rest of the unit, you will be working on your repurposed argument, applying what 
we’ve learned about addressing audiences and making arguments accessible in multiple 
modalities to continue the work of movement building.

Workshop: 
1.	 To begin, I’ll ask you to identify 2 good models of arguments in your genre. You’ll evaluate the 

choices the authors have made using the  Evaluating Rhetorical Choices in Genres we 
practiced earlier in this unit.

2.	 By the end of the first day, students should have identified and analyzed at least one model in their 
selected genre.

3.	 By the end of the second day, students should have identified and analyzed at least 2 model texts 
in their selected genre.

Closing: 
For the last 10 minutes of each workshop:
Assign students to small groups working in similar genres/modalities to share their findings. 

1.	 Discuss: What new strategies are students finding? How can we collaborate to address any 
challenges students are facing?

2.	 Progress check exit ticket for day 1: What model(s) have you found for your intended genre? 
How did you find those models?

3.	 Progress check exit ticket for day 2: What is one strategy from your models analysis that you 
plan to use to engage and persuade your audience? What is one strategy from your models 
analysis that you plan to use to make your argument more accessible?

LESSON 6: Evaluating Genre Models

https://docs.google.com/document/d/1KS_L2eYL1PpZoQ_Gu6zMht052Yzgv0afyg522Ud7lrw/edit?usp=sharing


Native Literature Program Design • Revised May 2024 • Unit 5 for 11/12th Grade Page 18

NATIVE LITERATURE
PROGRAM DESIGN  STAGE 311/12th GRADE - UNIT 5

Homework Extension: Students who are working in unfamiliar genres and modalities or who are 
unable to complete the progress check for day 2 may wish to identify, analyze, and evaluate a third 
model.

Anchor Standards:

Reading:
Informational

 CCSS.ELA-LITERACY.RI.11-12.7
Integrate and evaluate multiple sources of information presented in different media or 
formats (e.g., visually, quantitatively) as well as in words in order to address a question 
or solve a problem.

Embedded Assessment(s)

 Evaluating Rhetorical Choices in Genres Students will evaluate rhetorical strategies in two model texts in 
their proposed genre and mode.

LESSON 6: continued

https://www.thecorestandards.org/ELA-Literacy/RI/11-12/7/
https://docs.google.com/document/d/1KS_L2eYL1PpZoQ_Gu6zMht052Yzgv0afyg522Ud7lrw/edit
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Topical EQ: How can I write rubric criteria to define success in my genre?

Lesson Narrative:

Suggested Timeframe: 2 45-minute lessons

AIM: Choose one of the strategies you named in the last class that you might use for your own 
argument. What differentiates good use of the strategy from poor use?

Mini-lesson: 
1.	 LT: Today we’re going to draft rubrics for evaluating our final repurposed arguments. We’ll base 

the rubrics on the criteria for the model texts we already identified and will use them to help us 
set goals to reach as we’re creating our repurposed arguments.

2.	 To help us practice making a rubric  Blank Rubric, let’s look back at our notes for evaluating 
rhetorical choices for Leonard’s TED Talk. One of the strategies we identified in Leonard’s TED 
Talk for persuading audiences was repetition. Let’s work together to create a rubric to evaluate 
the use of repetition in a TED Talk.

3.	 Often, it’s easiest to start with a statement of what a very good (but not perfect) use of the 
strategy might look like. Do you remember when Leonard repeated some phrases We can…
we can, I imagine…I imagine, and You can…, you can, near the end of the TED Talk? Let’s use 
this as a very good example and try to describe what made it so effective. We might write that 
we can “help readers follow and remember an argument by repeating several key phrases 2-3 
times.”

4.	 Next, I like to work on the excellent description. Do you remember how we noticed that Leonard 
repeated references to Grandmother/Nokomis in her TED Talk? Let’s try to write a description 
of how she did that and add it to our meets expectation. Ask students to share possible 
descriptions for exceeding expectations. [A possible description might be “Helps readers follow 
and remember an argument by repeating several key phrases 2-3 times, and revisits key 
phrases at the beginning and end of the talk.”

5.	 Next, I like to think about the below expectations. Often, this means thinking about what a text 
looks like without the strategy. We might write, for example, “Doesn’t use repetition to help 
readers follow and remember an argument.

6.	 And finally, we can look at the nearing expectations description. What might it look like to use 
the strategy, but in a way that still needs improvement? We could change the quantity, by writing 
“Helps readers follow and remember an argument by repeating 1 key phrase.” Or, we could 
change the quality, “Repeats phrases, but they do not help the reader remember or follow the 
central argument.”

7.	 Assign students to small groups of 3-4 and ask them to apply the technique to drafting rubric 
descriptions for an accessibility strategy: captions, image descriptions, transcripts, etc.

8.	 Ask for groups to share their draft rubrics and revise them as a class.

LESSON 7: Drafting Rubric Criteria

https://docs.google.com/document/d/1MounSY3i8dbHiZAZkKAA9BKpK5wmHIUsZm4AzkRG8sw/edit?usp=drive_link
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Workshop: 
1.	 Students independently use their Evaluating Rhetorical Choices in Genres worksheet to identify a 

genre-specific criterion and an accessibility criterion. For each criterion, students will draft a rubric 
that describes performances that exceed expectations, meet expectations, near expectations, and 
are below expectations. 

2.	 Students choose one of their two criteria to share with their peers for feedback. Before sharing, 
students should draft a question to guide feedback.

3.	 Students should then work in groups of 3-4 to review the drafted rubric criterion and give 
feedback.

Closing: 
Discuss: 

1.	 What’s the easiest part of writing the descriptions? 
2.	 What’s most challenging when you try to write the rubric?

Homework Extension: Students can use peer feedback to revise their rubric criteria before submitting 
to the teacher for review.

 Key Equity Term: Movement Building

LESSON 7: continued

Anchor Standards:

Language  CCSS.ELA-LITERACY.L.11-12.1.A
Apply the understanding that usage is a matter of convention, can change over time, 
and is sometimes contested.

Embedded Assessment(s)
Students will craft 2 criteria for evaluating their repurposed argument. One criterion will address genre-specific 
strategies for engaging and persuading audiences; another criterion will address using multiple modes to make 
the argument more accessible to audiences with different needs.

https://www.racialequitytools.org/glossary
https://www.thecorestandards.org/ELA-Literacy/L/11-12/1/a/
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Topical EQ: How can I use an action plan to complete my repurposed argument?

Lesson Narrative:
Suggested Timeframe: 5 45-minute lessons

AIM: Make a list of the tasks you need to complete this week to draft your repurposed argument.

Mini-lesson: 
1.	 T: Because we’re all working on different projects, you’ll need to create your own plan for finishing 

a draft of your repurposed argument by the deadline. I’m going to share with you a project 
planning strategy for taking a big goal and breaking it down into smaller steps to make it easier to 
keep making progress.

2.	 Let’s start by estimating the time that you need to complete each of the tasks on your list. Write 
down the time you think it might take next to each item on your list.

3.	 If you have any tasks that you estimate will take longer than 30 minutes, try to split them into two 
or more shorter tasks. Ask, does anyone have an example of a longer task that we can try to split 
into shorter tasks together?

4.	 Let’s think now about the order we need to complete the tasks. Number the tasks in the order you 
need to complete them. You can’t, for example, edit a video before you film it.

5.	 Now, circle any tasks on your list that will need to be completed outside of class (e.g., filming a 
video on location). 

6.	 Next, you can plan when you’ll complete each task using the  Repurposed Argument Action 
Plan. Let’s start by filling in the class days we have to work on the project together, starting with 
today.

7.	 Now, use your time estimates to make a list of your tasks each day. Use the time estimates to help 
you. (Remind students to save 5 minutes for reflection each class period.) 

8.	 In the third column, list any materials/resources you’ll need to complete those tasks.
9.	 Finally, schedule your circled out-of-class tasks in the homework column and add reminders to 

gather needed materials/resources.

Workshop: 
1.	 Open each workshop by asking students to review their goals for the day. Encourage them to 

revise their action plan if they are making progress more quickly or slowly than anticipated.
2.	 During each workshop, check-in with all students to review their plan. If students are falling behind, 

discuss with them a plan for finishing a draft on time. Some students may be able to work on projects 
outside of class or might need additional assistance. Other students may have made ambitious 
project plans and need help scaling their repurposed arguments to a more manageable size. 

3.	 Close each session with time for students to reflect on their progress and revise their action plan. 
Students should also design their own homework (e.g., filming a video on-site, collecting materials 
for the next class, or finishing an incomplete task.)

LESSON 8: Revised/Repurposed Argument Workshop

https://docs.google.com/document/u/0/d/1TnzG2ZEYnk83hCHBLRpyfgrRKmqzT51PdjJkPF_0TuM/edit
https://docs.google.com/document/u/0/d/1TnzG2ZEYnk83hCHBLRpyfgrRKmqzT51PdjJkPF_0TuM/edit
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LESSON 8: continued

Anchor Standards: See Appendix page 29

Embedded Assessment(s)

Action plan with reflection: Students will draft an action plan for completing a draft repurposed argument. 
At the end of each lesson, students will reflect on their progress and revise the action plan (if necessary).
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Topical EQ: How persuasively have my peers addressed their intended audience?

Lesson Narrative:

Suggested Timeframe: 2 45-minute lessons

AIM: On what aspect of your draft would you like your peers to focus their feedback? 

Mini-lesson: Teacher should  review protocol for peer review workshops.

Workshop: 
1.	 Students peer review rough drafts in groups of three, annotating each others’ drafts for revision 

(not editing). The following questions might be used to guide students’ annotation:
a.	 How does the draft address a specific audience? 
b.	 How does the draft construct a complex and persuasive argument?

i.	 How clear is the central argument or thesis? What do you believe the central argument is?
ii.	How does the writing respond to counter-arguments or potential resistance?

c.	 How does the draft meet the demands of this particular genre?
i.	What rhetorical strategies does the author use that are appropriate to the genre and 

situation?
ii.	What rhetorical strategies might the author try that are appropriate to the genre and 

situation?
d.	 How does the draft use the affordances of the selected mode to make the argument more 

accessible?
2.	 Peer review groups debrief the workshop by responding together to the following questions:

a.	 What makes writing in this genre effective, or ineffective, based on the workshop?
b.	 What parts of the process worked well?
c.	 What suggestions do you have to improve the process?

Closing: Individual revision plan: Based on the feedback you received from your group members, what 
will you revise in your draft? What other plans for revision do you have based on the feedback you 
gave to your peers?

LESSON 9: Peer Review Workshop

https://docs.google.com/document/d/1sxiJTZKZ3tvGrOUyM0PWqBfSmTAiz-iL5fiJ8of3aBk/edit?usp=sharing
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Anchor Standards:

Writing  CCSS.ELA-LITERACY.W.11-12.6
Use technology, including the Internet, to produce, publish, and update individual or shared 
writing products in response to ongoing feedback, including new arguments or information.

Embedded Assessment(s)
Revision plan: Students will identify areas for revision based on feedback from their peers.

LESSON 9: continued

https://www.thecorestandards.org/ELA-Literacy/W/11-12/6/
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Topical EQ: How can I revise my draft to be more engaging and accessible to my audience?

Lesson Narrative:
Suggested Timeframe: 2-3 45-minute lessons

AIM: Review your revision plans from the peer review workshop and make a new list of tasks to 
complete your intended revisions.

Mini-lesson: 
1.	 T: We will spend the next few days revising our repurposed arguments to be more engaging and 

accessible to our audiences. 
2.	 We’ll start by adding to our  Repurposed Argument Action Plan. As we did before, review your 

list and estimate the time it will take you to complete each task. If you have any tasks that will take 
longer than 30 minutes, try splitting them into 2 or more smaller tasks.

Workshop: 
1.	 Open each revision workshop by asking students to review their goals for the day. Encourage them 

to revise their action plan if they are making progress more quickly or slowly than anticipated.
2.	 During each workshop, check-in with all students to review their plan. If students are falling behind, 

discuss with them a plan for finishing a draft on time. Some students may be able to work on projects 
outside of class or might need additional assistance. Other students may have made ambitious 
project plans and need help scaling their repurposed arguments to a more manageable size.

Closing: Close each revision session with time for students to reflect on their progress and revise their 
action plan. Students should also design their own homework (e.g., filming a video on-site, collecting 
materials for the next class, or finishing an incomplete task.)

Homework Extension: Students should publish and share their final, complete repurposed argument 
with their intended audience and collect any evidence of response (likes, comments, etc.).

LESSON 10: Revisions

Anchor Standards: See Appendix page 29

Embedded Assessment(s)

Action plan with reflection: Students will draft an action plan for completing a draft repurposed argument.
At the end of each lesson, students will reflect on their progress and revise the action plan (if necessary).

https://docs.google.com/document/d/1TnzG2ZEYnk83hCHBLRpyfgrRKmqzT51PdjJkPF_0TuM/edit
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Topical EQ: How did my intended audience respond to my repurposed argument?

Lesson Narrative:

Suggested Timeframe: 1-2 45-minute classes

AIM: What part of your repurposed argument are you most proud of? Why?

Mini-lesson: 
1.	 T: At the beginning of this unit, we identified allies and affinity groups that we wanted to address in 

repurposing our research arguments. After drafting and revising your repurposed argument, you 
published your work to share it with your intended audience.

2.	 Today, we will celebrate your work by sharing your repurposed argument and the audience 
response with the class.

Workshop: 
1.	 Students should take turns sharing their work with the class. They should show their repurposed 

argument and respond to the following questions in a brief, informal presentation:
a.	 Who were the allies/affinity group you were addressing?
b.	 What was the purpose of your argument?
c.	 Where and how did you publish your repurposed argument? 
d.	 What responses did you receive?

2.	 While their classmates share, the listening students should record a brief kudos to be shared with 
the presenter that describes one of the successes of the repurposed argument.

Closing: Distribute the kudos statements to the presenters at the end of the presentations.

LESSON 11: Sharing/Celebration

Anchor Standards: See Appendix page 29

Embedded Assessment(s)

Publishing evidence: students will submit evidence of publishing their repurposed argument for their 
intended audience.
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Topical EQ: How effectively did I repurpose my argument to be engaging and accessible to my intended 
audience?

Lesson Narrative:

Suggested Timeframe: 1 45-minute class period

AIM: Review the rubric criteria you wrote for your repurposed argument.

Mini-lesson: Teacher will review the questions for the reflective cover letter assignment, noting the 
addition of the question related to the student-created rubric criteria (see below).

Workshop: 
Students write a reflective cover letter addressed to the teacher. Reflective cover letters should address 
the questions below:

Successes and Opportunities for Growth
Considering the needs, beliefs, and values of your audience:

1.	 What worked well for making your argument engaging and accessible to your audience?
a.	 Why? How?
b.	 What specific examples can you provide?

2.	 Where can you continue to grow?
a.	 Why? How?
b.	 What specific examples can you provide?

3.	 Using the rubric you created earlier in this rubric, what scores would you give your repurposed 
argument and why?

Revision
1.	 How and where did you use feedback from your peers or the feedback you gave your peers to 

revise your writing?

Long-term Writing Goals
1.	 In what ways did writing this essay help you to meet one or more of your long-term writing 

goals?
2.	 Based on your work in this essay, what, if any, are your new writing goals?
3.	 As you continue working toward your goals, what specific actions will you take?

Shaping Teacher Feedback
1.	 Describe one aspect of your personal essay that you would like your teacher to focus her 

feedback on.

LESSON 12: Reflective Cover Letter
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Anchor Standards:

Writing  CCSS.ELA-LITERACY.W.11-12.2
Write informative/explanatory texts to examine and convey complex ideas, concepts, and 
information clearly and accurately through the effective selection, organization, and analysis of 
content.

Embedded Assessment(s)
Reflective Cover Letter: Students will write a reflective cover letter addressed to their teacher that 
addresses successes and opportunities for growth, their collaboration process, and long-term goals.

LESSON 12: continued

https://www.thecorestandards.org/ELA-Literacy/W/11-12/2/
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Anchor Standards

Reading: 
Informational

 CCSS.ELA-LITERACY.RI.11-12.7

Integrate and evaluate multiple sources of information presented in different media 
or formats (e.g., visually, quantitatively) as well as in words in order to address a 
question or solve a problem.

Writing
 CSS.ELA-LITERACY.W.11-12.4

Produce clear and coherent writing in which the development, organization, and 
style are appropriate to task, purpose, and audience. (Grade-specific expectations 
for writing types are defined in standards 1-3 above.)

 CCSS.ELA-LITERACY.W.11-12.6
Use technology, including the Internet, to produce, publish, and update 
individual or shared writing products in response to ongoing feedback, including 
new arguments or information.

Speaking
and Listening

 CCSS.ELA-LITERACY.SL.11-12.5

Make strategic use of digital media (e.g., textual, graphical, audio, visual, and 
interactive elements) in presentations to enhance understanding of findings, 
reasoning, and evidence and to add interest.

Language
 CCSS.ELA-LITERACY.L.11-12.1.A

Apply the understanding that usage is a matter of convention, can change over 
time, and is sometimes contested.

https://www.thecorestandards.org/ELA-Literacy/RI/11-12/7/
https://www.thecorestandards.org/ELA-Literacy/W/11-12/4/
https://www.thecorestandards.org/ELA-Literacy/W/11-12/6/
https://www.thecorestandards.org/ELA-Literacy/SL/11-12/5/
https://www.thecorestandards.org/ELA-Literacy/L/11-12/1/a/
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NISN Statement on Teacher Authorship and Ownership: NISN pays teachers a stipend to design curriculum over 
the summer. All that NISN asks in return is permission to share the curriculum you design with other schools 
working to Indigenize schooling for Native American students within and outside of the network, always maintaining 
an indication of your authorship on curriculum documents. Likewise, any individual who is exposed to work that 
is generated by another affiliated individual of the NISN will indicate original source authorship. This includes the 
provision that no one shall use another teacher or developer’s curriculum for financial profit.

Designers Positionality Statement

EMILY BEENEN is a white, cisgender woman from the Midwest who has been teaching at the Native American 
Community Academy for 15 years. She chose to apply to this particular school because she wanted to be a part of 
an educational system that was progressive and student focused. Her position is that of a white ally that advocates 
for the mission and vision of the school, which is to provide culturally appropriate curriculum that privileges the 
voices of indigenous people, to prepare students with the critical skills needed for the rigor and expectation of 
higher education (while acknowledging the institutionalized racism of this system) and to create an environment that 
supports students’ holistic wellness.

MICHELLE SPROUSE is a white, cisgender, heterosexual woman from the Midwest. She began teaching her 
teaching career on the Navajo Nation in 2004 and later taught for nine years at the Native American Community 
Academy in Albuquerque, New Mexico. She is currently a doctoral candidate at the University of Michigan where 
she studies English and Education. Michelle seeks ways for her students to develop literacy skills as they actively 
participate in on-going public conversations.

Emily and Michelle draw on their experiences as women in a patriarchal society to develop empathy for others 
in marginalized positions while recognizing that their white privilege shapes their world views and teaching. Both 
value reading and teaching diverse literatures to better understand and address the needs of their students and 
their communities. 

The curricular framework of this course is based on AP Language & Composition Course, however, the designers 
seek to center the voices of historically marginalized people rather than a traditional Western Canon as texts worthy 
of rigorous study. While the skills addressed in this curriculum would prepare students for the AP Language & 
Composition exam, the designers’ primary goal is to cultivate the reading and writing skills for college success and 
realizing social justice.

The designers want to acknowledge the paradoxical tension that cannot be fully resolved; we are promoting and 
advocating for a culturally appropriate curriculum that is aligned to the standards and assessments of an inherently 
racist educational system. We are attempting to operate from a place that is strengths-based and values the 
contributions students can make to undermine oppressive systems and create a new world order. 


