Language Assessment scales and aggregated benchmarks
Beginner: Able to: identify objectives, colors, animals, numbers, seasons, etc., ask and respond to basic questions; respond to instructions; use introductions and greetings; describe daily life; use memorized and survival phrases; identify critical sound distinctions particular to the language

Learner: Able to: use expanded vocabulary and memorized phrases; exhibit strong listening skills; ask and respond to familiar questions; name and discuss culturally relevant objects and practices (songs, dances, etc.) in familiar contexts; pronounce critical sounds particular to the language

Conversational: Able to: use simple social interaction patterns in guided situations; use socially appropriate language; demonstrate understanding of the purpose and context of communication (e.g. identify keywords and textual cues, roles and relationships of participants) read and write wimple sentences; exhibit strengthened pronunciation

Advanced: Able to: understand and respond to longer streams of conversation; discuss the importance of culturally relevant objects and practices (incl. family, plants, medicine, food, traditional values, etc.); read and produce short written texts; exhibit confidence in unguided language situations

Fluent: Able to: exhibit strong comprehension and control of the language (incl. socially appropriate forms); participate fully and equally in conversations; demonstrate good understanding of the importance of culturally relevant objects and practices; read and produce longer texts; exhibit fluid speech rate and pronunciation; demonstrate comfort in unguided language situations

Master: Able to: demonstrate comfort performing all oral language tasks in the language with the ease and knowledge of a first language speaker; appreciate and advocate for the traditional culture of their community; teach what they know to others; be recognized as a speaker in the community 


Tasks Used in Indigenous Language Assessment
Receptive
· Physical response to instructions or requests
Interactive
· Short oral response to questions and prompts
· Conversation or cooperation with peers and Elders
· Performance of a prepared speech or skit
Extended Productive
· Spontaneous and creative speech acts
· Personal reinterpretation of a story; performance of a song
Socio-Cultural
· Greetings and routine interactions
Other
· Produce written text or narratives
· Read written text aloud
· 
· Language Speaking:
	Level I
	Level II
	Level III
	Level IV

	Single words, set phrases or chunks of memorized oral language
	Phrases, short oral sentences
	Simple and expanded oral sentences; speaker uses more detail
	Speaker uses a variety of oral sentence lengths of more complexity; also shows more detail and clarity


· 
· Listening:
	Level I
	Level II
	Level III
	Level IV

	Point to stated pictures, words, phrases; follow one-step oral directions
	Sort pictures, objects according to oral instructions; follow two-step oral directions
	Locate, select, order information form oral descriptions; follow multi-step oral directions
	Compare and contrast relationships; identify cause and effect; draw conclusions form oral information


· 
· 
· Assessing Students in a Language Class
· 
	
	Level I
	Level II
	Level III
	Level IV
	Level V
	Level VI

	Comprehension
	Learner can understand a limited number of high frequency words in isolation and short, common conversational formulaic expressions (e.g. how are you? My name is…)
	Learner can understand short questions and simple non-formulaic statements when they are embedded in a short dialogue or passage. However, the entire dialogue or passage must be repeated at less-than normal speed for learner to understand. 
	Learner can comprehend the main point(s) of a short dialogue or passage which contains some statements with embedded structures heard at less than normal speed, though it is likely that details will be lost. Even at this speed, some repetition may be necessary. 
	Learner understand most of what is said (all main points and most details) in both short and longer dialogues and passages, which contain abstract information heard at almost-normal speed. Some repetition may be necessary, usually of abstract information.
	Learner understands nearly everything at normal speed, although occasional repetition may be necessary.
	Learner understands everything at normal speed like a native speaker.

	Fluency
	Learner can participate only in interactions, which involve producing formulaic question-answer patterns and/or offering very short responses to simple questions.
	When participating in a simple conversation on familiar, everyday topics, the learner frequently must pause to formulate short, simple non-formulaic statements and questions.
	While participating in a conversation or discussion, learner can express herself using simple language, but consistently falters and hesitates as she tries to expressmore complex ideas and/or searches for less-common words and expressions. These efforts noticeably impede flow of communication.
	Learner can effortlessly express herself, but may occasionally falter and hesitate as she tries to express more complex ideas and/or searches for less-common words and expressions. Although distracting, these speech rhythms don’t noticeably impede the flow of communication. 
	Learner is generally fluent with occasional minor lapses while she searches for the correct manner or expression.
	Learner’s fluency is native-like.

	Vocabulary
	Learner’s vocabulary is limited to high frequency words for common everyday items and actions, & same conversational formulaic or idomatic expressions.
	Learner has enough vocabulary (including high frequency idiomatic expressions) to make simple statements and ask questions about concrete things in a simplified conversation.
	Learner has an adequate working vocabulary. Further, learner is at a beginning stage of showing knowledge of synonyms and a limited number of alternative ways of expressing simple ideas. 
	Learner clearly demonstrates knowledge of synonyms and alternative ways of expressing simple ideas. Learner also has enough vocabulary to understand and participate in conversations, which include abstract ideas. 
	Learner possesses a broad enough vocabulary to participate in more extended discussions on a large number of concrete and abstract topics. Learner is aware of some (but not all) word connotations and nuances in meanings.
	Learner possesses an extensive native-like vocabulary.

	Pronunciation
	Even at the level of isolated words and formulaic expressions, learner exhibits difficulty in accurately reproducing the target language sounds and sound patterns.
	Although learner is beginning to master some sounds and sound patterns, she still has difficulty with many other sounds, making meaning unclear.
	Learner is beginning to demonstrate control over a larger number of sounds and sound patterns. Some repetition may be necessary to make meaning clear. 
	Learner’s speech is always intelligible, though a definite accent and/or occasional inappropriate intonation pattern is apparent. 
	Pronounciation and intonation approaches a near-native-like ability. 
	Learner’s pronounciation and intonation is clearly native-like. 

	Grammar
	Since learner’s productive skills are limited to high frequency words and short formulaic conversational expressions, it is difficult or impossible to assess her knowledge of grammar. 
	Learner can produce utterances, which show an understanding of basic sentence and question patterns, but other grammatical errors are present which obscure meaning
	Learner is beginning to show a limited ability to utilize a few complex constructions, though not always successfully. Other noticeable grammatical errors persist which may make meaning ambiguous. 
	Learner shows an almost consistent command over a limited range of more complex patterns and grammar rules. Although occasional errors are still present, they are few in number and do not obscure meaning. 
	Learner’s speech exhibits a good command over a large (but not complete) range of more complex patterns and grammar rules. Errors are infrequent. 
	Learner’s speech shows a native-like command of complex patterns and grammatical rules. 


* Stanford FLOSEM (Foreign Language Oral Skills Evaluation Matrix) (Padilla & Sung, 1999) 




In conclusion, we share these suggestions for community-based language restoration work:
1. Talking about "what to do" to rescue endangered languages is important, but will not in itself reverse the shift toward English. Begin using the language now--at home, in the community, and everywhere. 
2. Don't criticize or ridicule errors. 
3. Be a risk-taker; look at your children and learn from them. 
4. Learning is fun; don't stifle it by making it overly difficult or boring. 
5. Through children, involve the parents; through parents, involve the grandparents. Start small and expand the circle. 
6. Internal politics are best set aside for the benefit of the language restoration work at hand. 
7. Believe that your language is a gift, as many tribal language policies openly state. If the language is not used and given life by its speakers, they are not fulfilling their responsibility. "Our Creator has created the world for us through language," 1996 AILDI participants and faculty observed; "If we don't speak it, there is no world." 
8. This is the time for each person to do her or his part. We, not others, must assume responsibility. The stakes are high--don't wait for someone else to begin. 
9. Finally, understand that others share your mission. Together, you can become a powerful team for positive change.


Big Ideas: 

1. Local cultural practices should be an integral part of assessment design and delivery.
2. Assessment tasks, methods, and scales should be adapted to the wide range of learners and contexts.
3. Despite the challenges associated with assessment design, assessment implementation and adaptation should ultimately be community-driven.


4 targeted immersion areas: 
1. Way of Life: Language in a broader sense, including culture, community, spirituality
2. Curriculum: guiding framework; instructional goal-setting; incorporation of standard for language, culture, and academic content. 
3. Instruction: teaching and learning at all levels
4. Assessment and ‘evaluation’: documenting growth and development of learners’ language/academic skills; overall program evaluation. 

Figure 1: CAPRII 
Contextualization involves meaningful language use for real communicative purposes; lessons that are presented in context enhance meaning; contextualized teaching recognizes that meaning changes depending upon the context in which it occurs. 
Authenticity of Text and Task—authentic texts and tasks reflect the intention of a real communicative purpose for a real audience. 
Process—language acquisition (be it first, second, or third...) is an ongoing process that requires a great deal of time, patience, thought, effort, and encouragement. Recognition of the nature of this process needs to guide instruction and assessment. 
Reflection—both teachers and students need time for deliberate thought, or reflection. Interaction—learners must use language in meaningful interaction in order to learn it. 
Integration—an integrative approach to language teaching sees the connection of languages and cultures to what we do, how we think, and who we are. 

Ögwehöwe:ka: Native Languages for Communication. New York State Syllabus, 1988.
Appendix D Assessment Tools For Ganöhsesge:kha:̉ Hë:nödeyë:stha 
LISTENING/COMPREHENSION RUBRIC: 
Student Name: ___________ Teacher: ________________ Date:____________________ 
1. Pre-Production:
• Cannot yet understand simple expressions, statements or conversations 
• Can recognize a few high-frequency words in isolation 
• May remember formulaic expressions 

2. Beginning Production 
• Understands previously learned expressions and/or vocabulary in context 
• Can remember short passages, questions and some non-formulaic expressions 
• May need repetition/reminders
• Understands when spoken to slowly
• Can remember the main point of a dialogue 

3. Intermediate Production:
• Understands sentence-length speech, simple messages or basic instructions 
• Can remember longer dialogues/passages 
• Remembers most of what is said/read 
• Some repetition may be necessary 

4. Advanced Production 
• Understands more complex directions or main ideas 
• Participates in discussion with occasional repetition 
• Understands speech at a normal rate
• Remembers nearly everything at normal speed 
VOCABULARY RUBRIC: 
Student Name: ______________ Teacher: ___________________ Date: ______________________ 
1. Pre-Production 
• Limitations so extreme as to inhibit conversation 
• Misuse of words 
• May be limited to high-frequency words 
• Some formulaic/idiomatic expressions 

2. Beginning Production 
• More formulaic/idiomatic expressions yet comprehension difficult 
• Uses wrong words but has adequate working vocabulary 
• Some knowledge of alternative ways of expressing simple ideas 

3. Intermediate Production
• Occasionally uses inappropriate words; rephrases owing to limited vocabulary 
• Conversation may be limited
• Knowledge of alternative ways of expressing ideas 
• May be able to participate in extended discussions 
• May be aware of nuances in meaning 

4. Advanced Production 
• Uses vocabulary and idioms approaching that of a native speaker 
• Learner has an extensive vocabulary 


PRONUNCIATION/FLUENCY RUBRIC: Student Name: _____________ Teacher: ___________________ Date: _____________________ 
1. Pre-Production
• Speech halting and fragmentary
• Communication is difficult 
• May produce short responses to simple questions 

2. Beginning Production
• Hesitant speech
• Language limitations cause some silence 
• Pauses to make non-formulaic statements and questions 

3. Intermediate Production
• Speech may be halting to search for correct expression 
• May be mostly fluent with some lapses
• May falter with more complex ideas
• Rhythms do not impede flow of message 

4. Advanced Production
• Generally fluent or with occasional minor lapses
• Approximates that of a native speaker 


TASK COMPLETION RUBRIC: 
Student Name: _____________ Teacher: __________________ Date: _____________________ 
1.  Pre-Production
• Minimal attempt to complete task
• Responses frequently inappropriate or off-task 

2. Beginning Production
• Partial completion of task
• Responses may be undeveloped 

3. Intermediate Production
• Completion of task 
• Adequate elaboration 

4. Advanced Production
• Completion of task above and beyond average and with elaboration 

GRAMMAR RUBRIC: 
Student Name: ______________ Teacher: ___________________ Date: _____________________ 

1. Pre-Production 
• Emerging use of basic structures. 
• May be difficult to assess grammatical knowledge due to limitations.
• Errors so severe as to be unintelligible 

2. Beginning Production 
• Emerging control of basic structures
• Grammar/word order errors may make comprehension difficult
• Produces basic patterns 

3. Intermediate Production
• Control of basic structures

4. Advanced Production 
• Emerging use of advanced grammatical structures 

SEQUENCING RUBRIC: 
Student Name: ______________ Teacher: ___________________ Date: ______________________ 
1. Pre-Production:
• Conveys little or no information about the order of steps/events 
• May be out of sequence
• Includes inaccurate or off-topic information 

2. Beginning Production
• Minimally conveys information about the order of steps/events 
• Gives some details but may include inaccurate or off-topic information 

3.  Intermediate Production
• Adequately conveys information about the order of steps/events 
• Gives the key details
• May include some inaccurate or off-topic information

4. Advanced Production
• Accurately conveys information about the order of all steps/events
• Elaborates on key details 
• Includes consequences of not following the order of steps/events 
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