Introduction:
Defining Everyday Antiracism

Everyday things represent the most overlooked knowledge.
—Don DeLillo, 1997

To see what is in front of one’s nose needs a constant struggle.
—George Orwell, 1946

For this book, I invited over sixty researchers, many of whom are former
teachers, to boil down their school-based research into knowledge usable for
K-12 classroom practice. I wanted each author to suggest a school-based ac-
tion educators could take, every day, to help counteract racial inequality and
racism in schools and society. We call these actions everyday antiracism.

This book is not designed to convince you that you intentionally harm chil-
dren. Instead, it is designed to get you thinking about how everyday actions
can harm children unintentionally. It is not designed to get you to ask, “Am I a
bad person?” Instead, it is designed to get you to ask, “Do my everyday acts
help promote a more equitable society?”

We collectively define “racism” as any act that, even unwittingly, tolerates,
dccepts, or reinforces racially unequal opportunities for children to learn and
thrive; allows racial inequalities in opportunity as if they are normal and ac-
ceptable; or treats people of color as less worthy or less complex than “white”
people. Many such acts taken in educational settings harm children of color,
or privilege and value some children or communities over others in racial
terms, without educators meaning to do this at all. That is why this book
“0oms in on ordinary acts taken by educators on a daily basis, and focuses
pmuct-i\'o]y on suggestions for everyday antiracism. We not Only show 'what_, |
acts inside schools and classrooms perpetuate racial inequalities, but we sug-
gest alternative acts that can help to dismantle such inequalities instead,

Educational policies and “outside” realities of health care, housing-,r‘and _
tamily cmployment have huge effects on the opportunities the children in our
schools need and receive. Stereotypes and inaccuracies about “race groups”
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Pursuing racially equal opportunity and counteracting racism on a daily ba-

SIS In our c}assr()()ms and schools r(‘quires more than being a great teacher of
a subject; it requires particularly hard thinking about our choices in complex
situations. In a society where racism and racial inequality already exist, it is of-
ten hard to figure out which of our everyday activities are harmful to students
or others and which are helpful to them. Blanket advice to “be colorblind” re-
garding our students, to “celebrate” their or others’ diversity, or to “recognize”
their “race” and our own is not that helpful in real life. In daily life, sometimes
educators’ being colorblind is quite harmful to young people, since they live
in a world that often treats them racially; sometimes a particular celebration
of diversity can be reductive and stereotypic; sometimes seeing a person pri-
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its are “white”;
vet ienoring their lived experience as “white people can miss a major dimen-

sion of their reality. Some ways of framing students as “Latino” make Latino
students feel welcome and safe; others make them feel excluded or likely to
£2il. Some framings in curriculum of parents as “Asian” or a community as “In-
dian” can be deeply inaccurate, yet ignoring people’s experiences as “Asians”
and “Indians” can prevent recognition of their struggles and joys. Specific ways
of highlighting or downplaying our own racial-ethnic experiences or identities
in conversations with students or colleagues can be dangerous or useful.
Really, everyday antiracism requires both addressing people’s experiences
in the world as racial group members and refusing to distort people’s experi- %
ences, thoughts, or abilities by seeing them only or falsely through a racial
lens. This applies when educators interact with students in classrooms, design
and discuss curriculum, interact with students’ families, or even think about
ourselves and our colleagues. Educators must analyze, concretely, when,
where, and how it helps to treat people as racial group members, and when,
where. and how it harms. Above all, educators must keep analyzing which of
our everyday actions counteract racial inequality and which do not.

All of us, then, suggest specific, concrete ways educators can help equalize
students” academic and social opportunities to learn and thrive in K-12 edu-
cational settings, and more generally combat racism and racial inequality from
within schools and classrooms. We differ in the methods we suggest to move
n that direction. Some of the authors here measure “helping: as gett.ing stu-
dents to achieve higher test scores; others measure “help.ing as getting stu-
dents to believe in their own potential to become scient.lsft.s. Some measure
harming” as actions that cause students to doubt their abilities, to lower their
career aspirations, or even to despise themselve.s or others. Some,aut'hors
analyze the treatment of students of color in particular; many esszlll)fs recom:
mendations can upply to schools and classrooms of an?' demog’rap lst(s):illl())zl
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Africans and their descendants in Americ

“hecame white” in the nineteenth ¢

favored “whites” of
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! a simultaneously forged deep soli-
darity as “black” people. People from a variety of Asian origins made alliances
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as “Asian Americans” starting in the 1960s. “Iatinos” converged at that time
as well, voicing the plurality of their origins and the unity oLf their agendas

Distinct tribes <?f' Native Americans recognized common ;'xperiences—cf dis-'
placement and forced assimilation. “Arabs” have shared manv U.S.-based ex-
periences, particularly in recent years. All such “racial” groui)s in the United
States today bring difterent historic and contemporary experiences to the table.
and after several centuries of opportunities being distributed differentially
along racial lines, racial group members still have differential access to educa-
tional resources and opportunities for success. Everyday antiracism entails
engaging our own and one another’s experiences as racial group members—
particularly of this differential treatment, whether we have benefited from it
or been sabotaged by it.

Third, everyday antiracism in education involves learning from diversity in
human experience, and valuing equally the knowledge and activity shared
within various “groups.” As Cornel West wrote, for example, being “black” to-
dav can involve both experiencing stigmatization, particularly from “whites,”
and enjoying a community that has bonded through expressive practices and
political resistance in the midst of oppression.' Respecting such shared experi-
ences and knowledge also involves appreciating the critical lenses that mem-
bers of groups can offer—even as we highlight the diversity within groups and
emphasize each person’s individuality.

Fourth. everyday antiracism in education involves equipping ourselves and
others to chullc'x‘]ge racial inequalities of opportunity and outcome, rather than
iccepting racial disparities as normal. We can clarify the ways in which educa-
onal and life opportunities are still unequal along racial lines; we can help
“4quip students, parents, ourselves, and our colleagues to analyze and dell?all.(l
opportunities each child needs and deserves. We can ensure that mtl.un

1 own schools and classrooms, necessary opportunities to learn and thrive
¢ provided, and distributed equitably; every day, we can try to help level the
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